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is an arm of the School of Living, a non-profit organization.
AERO provides information, resources and guidance to
students, parents, schools and organizations regarding their
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Atthe Brooklyn Free School meeting awhile back
the adultshad introductionsand discusson for morethan
an hour. During that time the children entertained
themselvesaswell asthey could. | took afew pictures
and did alittle videotaping. This seemed to catch the
attention of the two- and four-year-old brotherswho
wereintheroom. | had never met them beforeand they
never said anything to mebut they made eye contact. At
one point they left theroom. But afew seconds|ater |
redlized they werein back of measthey reached through
a crack in the double doors and tapped me on the
shoulder! We played alittle gamewith that whilethe
meeting wasgoing on.

Later inthe meeting it was suggested that we hear
something from the childrenintheroom, or haveasmdl
‘meeting’ withthem. Thediscussion garted withthetwo
6-year-oldswho had participatedin thelast meeting and
a 13-year-old. The issue came up about what age
studentsshould beat thenew
school. The three doubted
whether anyoneyounger than
five could understand the
meetings. At that point the
four-year-old, Teseo, was
playing inthe other room. |
suggested weinvitehiminto
seeif hecould understand. |
had confidencethat hecould.
One of the kidswent to get
him.

| explainedto him briefly
what ameetingwasall about,
what voting was, and about
raising your hand to be
recognized. We continuedthe
discussion about ages.
Sylvan, the 13-year-old, |
blurted out that he thought i
people from age 1 to 34
should beableto come. The

Welcome to the Education Revolution!

At the heart of this magazine we have a
report on last summer’s AERO Conference in
upstate New York, written by an AERO
intern, and also three essays by alternative
school students, which were delivered as
speeches at the conference.And on page 38
Mary Tasker makes the case for smaller
schools.

albertlamb@bigfoot.com a(:éuﬂ-t-—

6-year-olds said they thought onewastoo young. The
one-year-old would require too much attention, would
messthings up, and would not understand the meeting.
The 13-year-old said he hadn’t said that. Thefour year
old raised hishand and said that he had clearly heard
him say one-year-olds could come!

L ater therewasadiscussion about the age at which
sudentscould safdly go outsidethe school by themselves.
Thesix-year-oldsthought 7 would be OK. The 13-year-
old thought 8 would be safe. But the 4-year-old thought
10 would be safer. He was worried that younger kids
might wander over railroad tracksor be hit by acar.

Nobody after that brought up theideathat four year
oldsweretoo young for themesting!

Posing for School Picture at Summerhill in England, Summer 2004
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Any Children
Not Left Behind?

Let’s start by looking for news where it is bound to be
painful and difficult, and get it over with for the rest of this
issue. The No Child Left Behind package of laws that
President Bush pushed down everyone's throats is now in
the process of being swallowed. This, inevitably, won't be a
pretty sight. First, from the front line:

Back to school.

Will it be business as usual ?

Will teachers eagerly anticipate meeting anew group of
students?

My, how things have changed in just afew short years!
Now it's hard to find a teacher or administrator who looks
forward to the requirements of “No Child Left Behind.”
Each school year gets more dismal as elementary teachers
are forced to spend much time drilling for standardized
testsin the three R's and reduce, or leave out, the arts,
sciences, physical education and social studies— the
subjects that make school interesting and learning fun —
the subjects that make the three R's meaningful. Lynn
Soddard Author of Educating for Human Greatness

In the two years since the law passed there has been
scattered resistance to the NCLB law in school systems
around the country, on the grounds that living with these
new requirementsistoo costly and difficult. Federal money
that was supposed to help schools with this process was
never allocated and states are having to foot the entire bill to
fund this questionabl e enterprise themselves. Under the new
system if the students, teachers, or schools don’t meet
annual targets, established through the kids' test scores,
they are penalized. Good schools are having to dumb
themselves down and chronically under-funded schools face
awhole new crisis. But schools all across the country are
being snowed under with red tape:

No Child Left Behind Meets Resistance, by Sam
Dillon, NY Times: Three Connecticut school districts have
rejected federal money rather than comply with the red
tape that accompanies the law, and several Vermont
districts have shifted federal poverty money away from
schoolsto shield them from sanctions. Some analysts see
the scattered actions as the front end of a backlash that will
probably swell next year, when early penalties are likely to
be imposed on thousands of schools across the nation.

Under the law, every racial and demographic group in
each school must meet rising goals on English and math
tests to make “adequate yearly progress.” If any group
failsto reach targets for two years running, a school is
|abeled “ needing improvement,” and must provide
transportation for students to transfer to higher-scoring
schools or pay for tutoring. Continued shortfalls trigger
escalating sanctions that culminate in removal of the staff.
It is an accountability system with myriad ways to
disqualify schools. This year 26,000 of the nation’s 93,000
public schools failed to make adequate yearly progress,
according to ateachers union tally, fueling predictions that
the law could eventually label nearly all schoolsasfailing.

By the nature of things the response to this law has been
local, as different states find themselves having to face their
own problemsin playing by the new NCLB rules. So far the
most active resistance doesn’t seem to be on the East Coast:

Utah Bill to Regject Education Law and Federal
M oney by Ronnie Lynn, The Salt Lake Tribune: Utah
legislators advanced a bill that rejects No Child Left Behind
and the $103 million-plus it brings to the state’s revenue-
starved schools. The House Education Committee
unanimously forwarded House Bill 43 to the floor, amove
that has national implications and the potential to
devastate more than 200 Utah schools that rely on federal
dollarsto improve achievement among disadvantaged
students. Rep. Margaret Dayton said her bill sends
Washington an unmistakable messagethat it is
overstepping its bounds in adomain historically left to
states.

Nebraska Schools Skip Mandatory Tests, by Tracy
Dell’ Angela, Chicago Tribune: With criticism mounting
over implementation of the federal accountability law and
states scrambling to overhaul their testing systems to
comply, Nebraska alone has succeeded in saying no to
mandatory statewide tests. The state has persuaded federal
education officials to approve the nation’s most
unorthodox assessment system, which allows school
districts to use portfolios to measure student progress.
Nebraska's system is far from perfect; it is expensive, it is
time-consuming for teachers and it makes comparisons
among districts difficult. The system works here in part
because of the state’s small school districts and
homogeneous population. But critics of No Child Left
Behind — and the high-stakes testing maniait has spawned
— say Nebraska's example proves that educators can create
adifferent kind of accountability system that meaningfully
measures student learning. Federal education officialssaid
Nebraska's system passed muster because the state’'s
constitution guarantees local control over school
accountability and the state was able to demonstrate that
the assessments were valid and reliable.

Oregon May Challenge No Child Left Behind Law
by Betsy Hammond, The Oregonian: Gov. Ted Kulongoski



isweighing a pitch by the nation’s largest teachers union to
make Oregon a plaintiff in a court challenge to block parts
of the federal No Child Left Behind school accountability
law. The National Education Association has been looking
since July for a state to sue the Bush administration,
arguing that the law requires sweeping changesin schools
without paying for them. No state has signed on, despite
widespread complaints by educators that the law requires
too much of schools. The Oregon Education Association,
the NEA affiliate in Oregon, has urged the governor to take
up the cause, said Mark Toledo, the group’s general
counsel..

Oneresponse to NCLB may be built around the fact that
the federal demands being made on local schools are not
properly funded:

Wisconsin's attorney general has issued an opinion that
the federal government can’t force states to comply with
the No Child Left Behind Act without fully funding it. The
opinion was the first in the country from a state attorney
general on the education reform measure, according to the
National Conference of State L egislatures. Attorney
General Peg Lautenschlager said “ clear and compelling”
language in the law itself saysthe federal government can’t
make states or school districts pay the law’s mandated
costs for improved education. The opinion could be the
first step toward alawsuit challenging the law, said Scott
Young, NCSL education policy associate. Todd Richmond,
AP.

It looks as though the Bush administration has been
prepared for a certain amount of backlash and is ready to
make some small compromises, in order to establish their new

program:

John Aitkenhead and his beloved Killy (Page 7.)

percent of al U.S. K-12 students, are covered by the new
regulations.

The next step may be for statesin different parts of the
country to get together and form a united response to the
new NCLB régime.

Fourteen states have asked the Bush administration for
permission to use alternative methods for showing
academic gains under the No Child Left Behind law, reports
Diana Jean Schemo. The 14 states, most of which had
their own systemsfor raising academic performancein

A rebellion against the federal No Child Left Behind
law in more than half the states’ legislatures has fizzled
out, for now, with only a handful of Vermont school
districts following through on threats to ignore the new
education law, reports Eric Kelderman. At the height of
thisyear’s backlash against President Bush’'s signature
domestic policy initiative, 27 state legislatures drafted 54
bills to protest the costs, penalties and unprecedented
federal oversight of school policy under the 2002 act. U.S.
Education Secretary Rod Paige and his deputies
crisscrossed the country on scores of trips to smooth over
differences with state legislators and educators. In the end,
only the Democratic governor of Maine and the Republican
governors of Utah and Vermont signed billscritical of the
act, which is staunchly defended by the Republican Bush
administration. http://www.stateline.org

No Child Left Behind Standards Being Changed by
Michael Dobbs, Washington Post: Education Secretary
Roderick R. Paige said heis planning more changes over the
coming weeks, including anew, more flexible interpretation
of the requirement that all students be assigned a“fully
qualified teacher.” He previously agreed to changesin the
way students with disabilities are treated under the law,
allowing the most seriously disabled to be tested
separately from other students. Under the new regulations
announced February 19, states will be permitted to grant a
one-year transition period for English-language learnersin
their first year in U.S. public schools, which means that
these students will be temporarily excluded from their
schools' test results. At the other end of the performance
spectrum, students will continue to be counted as members
of the “limited English-proficient” subgroup for two years
after they learn English. About 5.5 million students, or 12

place before the federal No Child Left Behind law took
effect two years ago, charged that as currently written, the
law would brand too many schools “in need of
improvement,” and thus squander limited resources. They
asked for permission to use “growth models,” in which
schoolswould avoid the federal law’s remedies and
penaltiesif they showed academic gains, even if those gains
fell short of the amount required by 2014, as the law
mandates. The New York Times

In the meantime the more disadvantaged kids are the first
to feel the effects of the new arrangements:

Schools Pressured to Drop Bad Students: In the
2001-02 school year, 17,400 students — 17.6 percent —
dropped out of Chicago schools, according to an analysis
of state data by the Greater West Town Community
Development Project. That is up from 13.5 percent in
1992. The numbers are too high and the pressure on
schools to push out truant, low-performing students is
only growing, several experts, including lllinois Education
Supt. Robert Schiller, testified at a state Senate Education
Committee meeting in Chicago. Kate N. Grossman,
Chicago Sun-Times.

A national study on the “hidden crisis’ of low
minority graduation has been released by two nonpartisan
groups, the Civil Rights Project (CRP) at Harvard and the
Urban Institute (Ul). The results of the study should help
small-schools educators and activistsin explaining the need
for change. The study concludes: “America’s minority
children are being | eft behind when it comesto high school
graduation. High school graduation rates now are
alarmingly low for most minority groups, particularly
among young males. In 2001, only 50 percent of all black
students, 51 percent of Native American students, and 53
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percent of all Hispanic students graduated from high
school. Black, Native American and Hispanic malesfare
even worse: 43 percent, 47 percent and 48 percent,
respectively. This compares to about 75 percent of al
white high school students graduating on a nationwide
basis. “The drop-out problem for minority school children
inthe U.S. islikely to get even worse due to an
overemphasis under ‘No Child Left Behind’ on test-based

special education students must make AY P separately.
Ninety-five percent of each group must be tested, and if
any one group failsto make AY P, the school as awhole
fails. The official phraseis“needs improvement,” but
headlines across the nation reveal how everyone actually
thinks about it. Schools must continue to make AY P until,
by 2014, 100% of a school’s students must score
“proficient.”

accountability. Under such an accountability system, it
may be easier and more cost-effective to raise overall test
scores by removing low performing students from the test-
taking pool than it isto invest in the resources and
programs needed to improve the academic performance of
the struggling students. Mike Klonsky.

So why set up a situation where most of the public
schools in the country are bound to fail. Isthislegislation
part of some sort of corporate sponsored conspiracy?
Gordon Vars:

A Conspiracy? To those who suspect a conspiracy,
NCLB is merely the “coup de grace” of awar against
public education that was declared in the “Nation at Risk”
report of 1983 (NCEE). In that rhetorical tour-de-force,

It is hard not to get the feeling that there is something
built into thislegislation that will make thriving under the
new rules almost impossible. Gordon Vars, of the National corporate interests and the politicians they controlled
Association for Core Curriculum, has something to say about launched adeliberate campaign to degrade and dismantle
this: public education. Their aim? To turn education of the

First of all, what isit that isimpossible to do?
Probably most obviousis the NCLB requirement that all
students reach 100% “proficiency” by 2014. Bruce M.
Smith, editor of the Phi Delta Kappan, put it succinctly in
his editorial in the October, 2003, issue. He reminded us of
“the natural range of human variation” and “the simple fact
that children are in school for just afraction of their lives.
To require schools to make up for all the differencesin
children’s nature and in the conditions of their nurtureis
absurd”

Schools must demonstrate adequate yearly progress
(AYP). For a school to show AYP, al ethnic groups, all
socioeconomic groups, English-languagelearners, and
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young over to private schools and for-profit corporations.

So what can we do about it? Gordon Vars again:

Protest, Get Political. Before NCLB was passed, | was
urging educatorsto fight the high-stakes testing mania.
Individualslike Alfie Kohn and groups like FairTest
(www.fairtest.org) were trying to mobilize educators and
the public to pressure legislatures to modify state testing
laws. Now the stakes are even higher, involving much more
than your individual career, the success of your school, or
even the fate of the middle school movement. The struggle
is nationwide in scope; the future of the entire public
school system is at stake. With al its limitations, publicly-

celebrates homeschooling

You are invited to a special weekend retreat for homeschooled teens and their
families, Oct. 1 - 3, 2004, at the beautiful Goddard campus in Plainfield, Vermont.

We are designing a new B.A. program, both full- and parttime, for home-
schoolers. We want to work in partnership with homeschooling families to plan

this program.

Plainfield, VT 05667 email: millerr@goddard.edu

We will be offering workshops for all family members on college studies for
homeschoolers and topics such as creative writing, math, nature, health, and
more. On-site child-care will be available.

For more information, visit: www.goddard.edu/events/
Or call: George Hallsmith at Goddard College: 802-454-8311, ext. 353
Or write to: Dr. Ron Miller, Goddard College, 123 Pitkin Rd.,




supported education has served for decades as
the “bulwark of democracy” and aladder for -#' ?!f‘
economic betterment for countless thousands ,d -
of people. | doubt very much that democracy,
aswe know it, could survive the demise of
public education.

One group standing up against thislaw is
The Coalition of Essential Schools (CES). Toadd
your nameto their effort or download the “ Take
a Stand” online action kit, visit: http://
www.essential school s.org/cs/about/create/
ces _hst

Another group criticizing the bill isthe
National Center for Fair & Open Testing.

Killy Reopening!

In the 20" Century two men in the UK held
up the banner for freedom and democracy in
education — both of them Scots. A. S. Neill had
his Summerhill on the East coast of England and
John Aitkenhead had Kilquhanity House School up in
Southwest Scotland.

Kilguhanity was started early in the dark days of the 2
World War, in 1940, by John and hiswife Morag. For 56 years
it took in boarding students from around Scotland and
around the world, until it was finally closed under pressure
from government inspectors. John died the following year,
aged 88.

Now it is to reopen under the auspices of another of the
most famous namesin democratic education, Shin-Ichiro
Hori. Many years ago Professor Hori began translating
Neill’s books into Japanese and then went on to start the first
democratic school in Japan, Kinokuni, in 1992. Now he has
bought the property at Castle Douglas and plans to get
Kilquhanity going again, at first asasummer camp. The
school isin abeautiful spot out in the country and it should
be an ideal place for Japanese and Scottish kids to spend
happy summers. Once the school is restored to its former
glory Professor Hori hopesto run it year round. This last
summer he worked there with agroup of 20 Japanesekids,
rebuilding atree house.

Windsor House Threatened

Thewonderful Windsor House Schooal, after flourishing
for 33 yearstucked away in Western Canada, in North
Vancouver in British Columbia, has been forced by the
provincial government to change itself in ways that threaten
its continued existence. Windsor House is perhaps the
longest running state supported democratic school in the
world. Here is how the school describesitself onit’s website:

Windsor House is a parent-participation, democratic,
academically non-coercive school with about one hundred
and seventy students and twelve staff people. It is situated
in a60's style elementary school on alot with trees, a
playground, afield and a blacktop area. The students are
aged 5 to 18, and the hours are from 9:00 to 3:00, 4 days a
week. On Tuesdays the regular school stops at noon and
there is a Staff meeting in the afternoon. Students may ask
for classes and activities, and efforts are made to provide

Windsor House kids playing Bottle Game

what the students have requested. Staff and parents also
offer classes and activities that they enjoy doing them-
selves. Students are not made to go to classes, nor are they
stigmatized for non-attendance. The main focus of the
school isfor people to run their own lives and be engaged
in undertaking of their own choice. (http://whs.at.org/
index.html)

The Windsor House community are being forced to “come
into dignment” with new British ColumbiaMinistry Of Education
regulationsthat insist on letter gradesfor the kids, plustesting
and grading and full regular attendance. If they can't comply
they must lose their essential funding. Within this processthey
have also been forced to move out of their old home into an
inappropriate and temporary space, shared with an adult
education facility. Meanwhileit looksasif the North Vancouver
School District has had secret plans al along to sell their
property for financial gain, assuming that they would fold under
all thispressure. CanelaMichelle, of Windsor House, writesfor
us of how the school came into being:

Windsor House came into existence when a group of
parents wanted to become involved in their children’s
educational lives more fully than was accepted by the
school system at the time. Helen Hughes, one of the
founders, wanted to provide for children who do not fit
into the regular public school system for avariety of
reasons.

Children who have been labeled ‘ poor learners’ since they
were not able to do aswell as other children in the regular
curriculum, would be forever attempting to overcome this
label and fall into apathy or rebellion. These children, once
adapted to the supportive environment at Windsor House,
do very well and are often found to be extremely creative
and intelligent people, not ‘poor learners’ at all.

Also covered at Windsor House are children who are
advanced in their academic abilities yet have been held back
in the regular curriculum as they do not fit into their age
group. Windsor House's system enables them to be with
their friends and peers as well as advance as far asthey
would like in any particular subject. So they are supported
emotionally, appropriately, and yet able to follow their
interests with gusto.



Gal Friedman — Thefirst Isradl
Olympic Gold medallist —isa

graduate of the

Hadera Democratic School

On Wednesday 24" of August Gal
Friedman won the Olympic gold medal
in wind surfing in the Athens 2004
Olympic Games.

Gal startedtraining asachild. At age
13 he won second place in the youth
world championships. Later hewon the
bronze medal at the Atlanta Olympic
Games and came in third in the 2002
world championships in Thailand. His

For Profit Charters Crash

In August one of America's largest charter school operators
went into bankruptcy and had to accept that all 60 of its
Cdliforniaschoolswill not be reopening. Sam Bond, of the
New York Times, tellsthe story from the point of view of the
school superintendent whose district licensed dozens of the

schools:

|atest achievement isthegold
medal at the 2004 Olympics.

Gal was bornto afamily
of sea and surf lovers. Both
his father and uncle were
Israeli champions at sailing
and spent much time on the
sea.

Gal studied at the
democratic school in Hadera
asdid his sister Maayan and
brother Yuval. His mother
was an active parent in the
school.

Gal loved the sea, He had
a specia arrangement with
the schooal, his family and
sailing club—on dayswitha
good wind he went right to
the beach instead of school,
on days with no wind he
came to school.

In addition to training at
windsurfing Gal spent most
of histimeat school playing.
Academics didn't interest
him and school served the
purpose of calming his
parents (not too difficult a
task), and immediate
environment, enabling them
to see the beauty in enabling Gal to do
what he loved and was interested in.

In my opinion, the main factors
contributing to Gals success were: his
personality and the support of his
family.

Therole of the school wasto enable
the existing talents and desires to
manifest and not hinder his talents and
love for the sea, surfing and sport, the

school helped to waver the anxieties
surrounding “how will he succeed
without trigonometry etc...” School
helped to strengthen his belief in
himself, and encourage him to develop
in doing what he was passionate about
—windsurfing.

At some stage, at age 14 Gal decided
to quit windsurfing in favor of building
remote-operated carsand airplanes. The
extended family was up in arms — how
can such agreat talent go to waste? But
his parents were adamant about
supporting Gal in doing only what he
chose and did not pressure himto return
to windsurfing. And of course, Gal did
return—hereturned adifferent Gal.

Onceagain, after winning the Bronze
at the Atlanta Olympics, Gal quit
windsurfing in favor of biking. Today
he does both sports.

All thelsraeli newspapers have been
assessing Gals victory: the first Israeli
towinagold Olympic medal. The papers
noted his willpower and his clear goal
as well as his ability to achieve under
pressure. The story that |eft the deepest
impression on mewasthat ayear before
the Athens Olympics, Gal and the Greek
windsurfer Conconstus, who were the
two leadersin thissport, decided to train
together. They agreed that the best way
for both of them to reach their highest
achievementswould beto train together
and take the gold and the silver at the
Athens games, leaving the race for the
gold to the last minute. And that is
indeed what happened.

It'sintriguing to think where it will
leadto...

Yaacov Hecht

picture of what can follow. Thousands of parents were

forced into alast-minute search for alternate schools, and

some are still looking; many teachersremain jobless; and
students’ academic records are at risk in abandoned school
sitesacross California.

Investigators are sifting through records seeking causes
of the disaster, which has raised new questions about how
charter schoolsareregulated.

“Until the Charter Academy went into its tailspin, few

“Hysterical parents are calling us, swearing and
shouting,” Mr. Larson said in an interview in Oro Grande
last week. “People are walking off with assets all over the
state. We're absolutely sinking.”

The disintegration of the California Charter Academy,
the largest chain of publicly financed but privately run
charter schools to slide into insolvency, offers a sobering

people predicted that these crashes could be so bloody, but
this has been a catastrophe for many people,” said Bruce
Fuller, a professor of education at the University of
California, Berkeley. “The critics of market-oriented
reforms warned of risks with the philosophy of |et-the-
buyer-beware, but in this case, buyers were just totally
hung out to dry.”



A day after he won,
Gal's mother, Dganit
Friedman, published the
following letter in the
leading Israeli newspaper
“Yedioth Achronot.”

Dearest Gdl,

Yesterday | sat with Dad,
Maayan and the rest of the family
and our friends — we watched you
win the Olympic medal. You made
history. | knew you could do it, that
you had the ability, but | was scared
to imagine it. Since yesterday |
cannot stop thinking about Yaacov
Hecht, the principal of the
Democratic School in Haderawhere
you went to school. He always said
that it doesn’t matter what you study
and what page you reach in your
workbook, that the important thing
is to focus on what it is you want
and to achieve in your field of
choice.

This was the educational motto
wefollowedin raising you and your
siblings Maayan and Yuval. When
you skipped school, we were not
concerned, you had a direction and
you followed it. Today we are
certain that your principal wasright.
The small contribution we, your
parents made to your gold medal
was in giving you the freedom to
choose your own way.

| love you my dearest Gal and |
am very proud of you and happy
for you. You stuck to your desires
and made your dream come true.
Since you left for Athens | have
been sending you hearts over the
e-mail and pictures of you with your
brother Yuval and girlfriend Michal.
| can’'t wait to see and hug you. |
missyou

Mom.

Being There

with Jerry Mintz

Renai ssance School

Beyond thefact that | knew that they
wanted some sort of demonstration of
the democratic process, | really didn't
know what to expect when | walkedinto
Renaissance School one day this last
June. | didn’t know what agekids| would
beworking with, how muchtimel would
have and what they wanted me to do.
Actually, I’'m never very concerned
about that kind of situation, and | wasn’t
on that day. | got into the building with
two minutesto spare.

The class had about 25 students.
They were about 11 and 12 yearsold in
the sixth grade. Theteacher was excited
to have me come in and do this, and it
was arranged by Monte Joffee, the
principal of the school, who had been at
the IDEC in 2003 and who had been
instrumental in helping us organize our
proposal for the school of democracy,
which would have been a public
alternative democratic school.

| started out by introducing myself
briefly, and asked them afew questions
about their class. | took out my book
and showed them the title (No
Homework and Recessall Day), getting
alittleriseout of that, but in general this
group was rather laid back.

They were mostly minority: black,
Hispanic, Asian, and somewhite. | read
the poem that | wrote when | was 15
yearsold to them (from thefront section
of my book) about how | felt about
school at the time. | told them a few
stories about the kinds of things that
are possible in a democratic school;
such as the time we worked our way to
the Bahamas and the time we wound up
flying over our school. | decided to
show them some of John Gatto’s video,
where he talks about why the public
school system was set up; that it wasn't

set up to create poets or scientists but
to basically keep peoplein their place
so that there is amuch larger group to
dothedirty work for society and follow
orders, buy things, etc. They really got
a kick about the section from South
Park about how kids are being
misdiagnosed for Ritilin.

By thetime wewere donewith that
and had some discussion, there were
only about 15 to 20 minutes left, but
we decided to quickly demonstrate how
the democratic process works. |
explained to them that the first thing
that we needed to do make an agenda:
They could bring up either something
that they wanted to see happen — we
had just finished talking about the
possibility of going to India and a lot
of kids expressed interest (but it was
not put on the agenda) — or things that
they had concerns about. One of the
itemsthey put on was about thelunches
and the food, and a second really
surprised me: naptime! They felt that
they weren’t getting enough sleep and
they wanted to have achanceto takea
nap. Another wasfreetime, another was
homework. So, we started with the
lunches for discussion.

They complained for a period of
time about how bad the lunches were,
how little choice they had, how much
of thefood was unidentifiable, how the
portionsweresmall, and how they liked
it better when there were vending
machines. Finally, aproposal was made
that they at least have a choice
between milk and juice instead of just
milk. The next proposal had to do with
the portion size, and someone pointed
out that they are allowed to be served
what would be considered to be 2/3 of
a proper portion. It was passed that
someone research why exactly this
was.
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This brought us pretty close to the
end of the period, but what happened
then was interesting. The kids all said
that they wanted to sit in on the next
section and that they wanted to join the
next class and keep on doing this. That
would double the size of the number of
people in the room to 50. That took us
to about 11:30, and then we broke for
lunch.

During lunchtime, | met with the
principal and three other teachers from
the school. The teacher of this class
commented on how this group was
quieter and less responsive than the
later group, and they asked mewhat kind
of things you can do about that. | said,
“Well, you know, when you have a set
group likethis, it can develop acertain
culture, and so those were the kinds of
cultures from the group. That kind of
thing was impossible in my school
because each class was attended by the
people from the whole school that
wanted to attend.” This seemed to
startlethem alittle bit becauseit became
clear to them that this was a different
paradigm that | wastalking about.

When we got back from lunch, there
were 50 kids packed in the room First,
we tried to summarize what had
happened in the morning, and | showed
a little more of the video. We then
continued the meeting, and several
itemswere added to the agenda. We now
had alittlemoretimeto work. What was
amazing and impressive to mewas how
quiet they were asabig group, and also
how much they got into it. There was
more energy in the second group, but of
course they were now all combined. A
big discussion came up about bringing
back the vending machines. Monty was
now in the classroom and he said that
he thought that they were taken out
because of some regulation that stated
that they could not operate in
competition with the school lunches.
There was a possibility that they could
lose the school lunch program because
of alack of participation. Then theidea
was brought up that the vending
machines could be shut off during meal
times. A vote was taken and it was
unanimously in favor of bringing the
vending machines back with the
possibility of having them serve some
healthy food.

Part of the system | demonstrate
includes polling of the minority in all

votes, and the possibility of a revote
with more discussion. When asking for
the minority opinion, Monty expressed
his concern about it. Then people
mentioned that they had bake sales
often and that the kids would take their
money and spend it on bake sale stuff,
and that that was legitimate. And so |
pointed out that instead of doing just
bake sales, make healthy food and sell
that. One of the proposalswas that they
have bake sales up to once a week and
sell healthy food, and have the profit go
to the class. Another proposal was
brought up regarding the vending
machines, but both of the proposals
were shot down. They decided that
vending machines were not practical to
bring back, and that they didn’t want to
do bake sales every week.

We continued on to the next item on
the agenda, and by acclimation, the next
thing that they wanted to talk about was
naptime. They said that they weren’t
getting enough sleep, that they had to
be in school at 8:30 and so they had to
get up at 6-something. If the younger
kids could get naptime, why couldn’t
they get naptime? They needed it!
Someone else pointed out that, for a
while, meditation had been done in the
class, led by a teacher. One of the
teachers, pointed out that they had
plenty of timeto get to sleep when they
got home. The kids reacted by saying
that “No! we have al kinds of thingsto
do!” One of the kids said, “I don't get
home from softball until 7 or 8 0’ clock,
and then I’ m supposed to do homework,
and when am | supposed to sleep?”’

What was cool was that sometimes,
when the noise level got up a bit, their
teacher tried to shut them up, and | told
her that she was out of order! The kids
got akick out of that. The same things
happened when Monty spoke out of his
turn. They learned to raise their hands.
Monty again voiced acertain amount of
opposition to this proposal that they
have 10 minutes of naptime every day.
Hesaid hewasafraid of theflak that he
might get from the parents or other
people that the kids were allowed to
sleep all day, or from taking visitors
around and seeing all the kids sleeping
inthe room. So, one of hisamendments
was that they put a sign up that said
that this was an experiment by the 6th
grade class to see if learning is
enhanced. Another proposal was that

they find some way to see if learning
was going to be enhanced by this
process. A third proposal wasthat it be
tried for one month. The girl who made
the original proposal reluctantly
accepted the amendments and it was
passed.

Thereis less than one month left of
school; it would be interesting to seeif
they follow up on any of the thingsthat
we passed. At one point, one of thekids
said, “Isit true? Arethese things really
going to be put into effect?” And | said,
“Well, in a proper democracy yes; in a
class democracy where things were
being decided, yes! However, sincethis
is more of a demonstration, then this
would be more in the form of
recommendations. That didn’t seem to
daunt them at all; they were pleased to
have some sort of voice.

At that point, | gave up being
chairperson and said that we should
have an election, and that one of the
students should take over as
chairperson. Many people wanted to
chair, but it came down to two kids: one
was a black girl and the other was an
Asian boy. Theblack girl got morevotes,
so she started to chair and did a pretty
decent job. We didn’t have much time
left, because the meeting had been going
on for well over an hour. The topic that
they weretalking about was homework,
and it basically had gotten to the point
of the kids complaining bitterly about
the amount of homework that they had.
We hadn't yet made any proposalswhen
we had to stop it. | went ahead and
summarized the process, and asked the
kids if they wanted to do this kind of
thing. Somebody was afraid that wewere
going to take too much time away from
classtime, and one of thekids said, “We
may just wind having to pay for this
alone because we've taken this time
here.” They really had the concept that
they would get punished for doing
something interesting and fun by
having more work loaded up on them. |
said that | considered one of the most
educational partsof my school to bethe
school meeting. They liked the idea of
doing ameeting onceaweek. | hopethat
we can demonstrate democratic
decision-making processto many other
public and private schools and
programs. Anyone interested can
contact usinthe USA, at 800 769-4171.or
at info@educationrevolution.org
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Notes from National Coalition of Education Activists: Our regular
e-bulletin is back! We took a few months off to reorganize our
communications systems (web, email, and database). This project
remains a work in progress with many exciting new features to be
added in the coming months. On arelated note, please take aminuteto
update our contact informationinyour lists: NCEA, 1420 Walnut St.,
Suite 720, Philadelphia, PA 19102. Tel: (215) 735-2418. Email:
info@edactivists.org.

| just learned about research from several educators that documents
the benefit of using aper son-center ed approach
in education. The studies were published in the
1970s and 1980s by highly trained researchers
(David Aspy and Flora Roebuck) using statistical
terminology. Luckily they also describetheresults
in a way anyone can understand. In short, the
findings were that teachers who use the person-
centered approach (for the study this was defined
as having empathy for the students, respect for
them, being genuine or real with students, and
treating them as capable of self-direction), had
students who missed fewer days of school, had
higher measures of self-regard, made greater gains
in academic achievement and |.Q. scores, presented
fewer disciplinary problems, committed fewer acts
of vandalism, made gainsin creativity scores, were
more spontaneous, and used higher levelsof thinking. Hereisawebsite
that explains a little bit of this research (the website is for an
organization that conducts workshops and training for businesses):
http://www.ridge.com/art-trsel .htm. Dana Bennis

Puget Sound Community School is celebrating our 10" year this
year, completing 10 school years of innovative, imaginative education.
We have defied the odds, starting a small, independent school and
keeping it going for 10 years. PSCSisfully enrolled right now with 35
happy students. We are thrilled to be getting established in our new
home base, the University Heights Community Center. In addition,
PSCSisnow an officially approved State of Washington private school.
Studentsinterested in pursuing a state-recognized high school diploma
can now do it right at PSCS. Between now and June 30th, the end of
our 2003/2004 fiscal year, every dollar raised at PSCSwill be matched,
dollar for dollar, up to $20,000. For more information: Puget Sound
Community School, 5031 University Way NE, #111, Seattle, WA
98105.

We're delighted to report that Blue Mountain School’s charter
proposal was approved by a6-1 vote of the South L ane School District
Board. It has been almost two years in the process. We presented the
proposal last November and it was denied in January (2-5). The Oregon
law requiresthat the criteriafor denial be spelled out and that we had

the right to resubmit with responses amending the proposal, which
we did in May. By the time we were done, except for the one Board
member, the other Board members who voted no in January changed
their position and by their favorable vote they indicated that they
understand that the Blue Mountain students are free to control their
own education. Now that the proposal has been approved and when
the charter issigned and submitted to the state, we'll bein linefor our
$300,000 implementation grant and a much greater sense of security.
The process has been long and arduous, but it brought the fractious
Blue Mountain School community together. And that’'s good. Laura
Stine, Chair, Charter Proposal Committee, Blue
Mountain School, Cottage Grove, Oregon.

From Wal-Mart Pours Riches into Education
Reform, by Jim Hopkins, USA Today: Wal-Mart’'s
founderstransformed U.S. business. Now they are
taking on a very different subject: the nation’s
public schools. The Waltons have quietly become
top philanthropistsin education reform, including
controversial charter-school and school-voucher
causes. They have donated at least $701 million to
education charitiessince 1998. TheWaltons' giving
could soar to as much as $1 billion ayear as they
shift more riches to charity. The shift could spur
far-reaching education reform, say experts on
philanthropy and education. “That could totally
transform public education in this country. It'samighty thumb on the
scale,” says Chuck Collins, co-founder of Responsible Wealth, agroup
critical of the influence of the megarich. Already, Walton money has
helped pay for 62,000 scholarshipsfor needy childrenin private schools
across the USA. Walton money also extends to education politics.
Alliessay thefamily’sgiving isinjecting competition between public
and private schoolsthat will produce better-educated children, and so
reduce unemployment, crime and other social ills. Critics say the
Waltons could do the opposite: weaken public schools by encouraging
theflow of tax dollarsto less-regulated charter schoolsand to religious
and other private schools through vouchers. The prospect of the
Walton billionsis“aarming,” says Marc Egan, head of anti-voucher
efforts at the National School Boards Association.

From Two New Reports Urge that Policy Makers Critically
Examine Virtual Schools and their Curriculum: Two reports,
each examining a company that promotes “virtual” education, were
released by the Education Policy StudiesLaboratory (EPSL) at Arizona
State University. The reports conclude that “virtual” education needs
to be more carefully scrutinized by policy makers. “Knowledge
Universe and Virtual Schools: Educational Breakthrough or Digital
Raid on the Public Treasury?’ by Gerald Bracey (George Mason
University), and “The K12 Virtual Primary School History
Curriculum: A Participant’s-eye View” by Susan Ohanian explorethe
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workings of Knowledge Universe, or KU, a little-known but
increasingly influential investment firm that supports a number of
for-profit companiesinvolvedin education; and K12 Inc., acorporation
that provides curriculum and related services to “virtual” charter
schools. Knowledge Universeisheaded by Michael Milken, theformer
junk-bond promoter who spent two years in prison on charges of
insider trading. K12 Inc. is headed by William Bennett, former
secretary of education under President George H. W. Bush. The Bracey
analysis of KU warns that although KU has the potential for
significantly influencing the nation’s public education system through
its investment in publicly funded for-profit education activities, its
role has not been carefully examined by policy makers. Bracey reports
that KU issubject to far less scrutiny than public education institutions.
K12 provides “virtual” curriculum at taxpayer expense to students
enrolled in “virtual” charter schools. Ohanian, a former teacher,
reviewed K12 Inc.’s history curriculum for grades K-2 and reports
that the curriculum is unimaginative and inappropriate for its target
audience. Taken together, the Bracey and Ohanian reports raise
important questions about the policy implications of companies that
significantly influence public education policy and practice, but that
operate with relatively little public oversight.

Spotlight on Small Schools: A new education website, funded by
The Bill and Melinda Gates Foundation, is now online. The spotlight
for the site’sdebut ison small schools. Future topicsinclude Race and
Education, Standardized Testing, and Literature for Young Readers.
Features include excerpts from books, and, currently, an interview
with Thomas Toch author of “High Schools on aHuman Scale: How
Small Schools Can Transform American Education.” The site also
contains links to model small schools and other resources. http://
www.beacon.org/education/

From Daley Set to Remake Troubled Schools, By Tracy Dell’ Angela
and Gary Washburn: A decade of highly touted reforms havefailed to
fix the city’s worst schools, Mayor Richard Daley [of Chicago] said
Thursday, and the only solution left is to shut them down and start
from scratch. With that blunt acknowledgment, Daley officially
launched the most ambitious effort in adecade to remake the nation’s
third-largest school system, a campaign that will lean heavily on the
private sector for ideas, funding and day-to-day management of more
than 100 reorganized schools. The switch to smaller, independently
operated schools will focus on chronically poor performing high
schools. By 2010 the mayor intendsto re-create more than 10 percent
of the city’s schools — one-third as charter schools, one third as
independently operated contract schools and the remainder as small
schools run by the district. This latest reform wave will put the
responsibility for the city’s most difficult cases on the shoulders of

businesses, non-profit organizations and freelance educators, giving
them taxpayer support and wide latitude to operate the kinds of
schools they think can deliver better results. The plan presents a
seriousthreat to the teachers union, which isnot guaranteed arolein
staffing the charter and contract schools. The plan also could signal
an end to the influence of already diminished local school councils
and could exacerbate the district’s projected $100 million deficit. Given
the outcry surrounding the closing of ahandful of poorly performing
schools in recent years, such a massive overhaul may also trigger
widespread community protests. The mayor acknowledged that closing
schools and then reopening them with new staffs and programswould
cause considerable disruption. But he said that is better than prolonged
failure. Chicago Tribune.

Starting a School Foundation, a helpful new primer, subtitled,
“What you should know before you start fundraising,” was developed
by the National School Boards Association to assist school board
members in thinking broadly about education foundations at a time
when these effective school reform organizations are becoming
increasingly popular due to decreased tax revenues, budget cuts, and
rising expectations. As Kate Coventry reports, K-12 education
foundation activities run the gamut from funding scholarship and
innovative programstoimprove teaching and learning, to reinvigorating
community participation in public education and spurring parent and
citizen activism. The downloadable publication also includes key
stepsto consider in starting aschool foundation, local education fund
case studies, and an article by PEN’s president Wendy D. Puriefoy
on the growing partnership between local education funds and school
board leaders. http://www.nsba.org/site/docs/32800/32703.pdf

Audubon Expedition I nstituteisan academically rigorous aternative
to traditional colleges and universitiesfor undergraduate or graduate
students pursuing adeeper ecological understanding of environmental
education, |eadership and advocacy. Our goal isto create experiential
learning communities that inspire informed and compassionate
ecological leadership. This past summer Audubon Expedition Institute
found itself inthelargest financial crisisof its30-year history. Lesley
University, which has accredited AEI for nearly 25 years, offered
AEIl amerger deal that required the school to raise $300,000 in about
75 days. The successful grassroots effort involved contradances, an
auction, persond lettersto alumni and friends, garage salesand appeals
to major donors and foundations. AEI is now working with Lesley
University to become adivision in one of their five schools. For the
foreseeable future, AEI will keep its officein Belfast although some
of the administrative will now be donein Cambridge, M assachusetts
where Lesley is located. Audubon Expedition Institute at Lesley
University isexcited about the potential for greater impact and stability.
www.getonthebus.org

Citizens' Endowment for Education and Democracy (CEED) is
theworking name for abudding campaign to transform K-12 education
in America. Participants are an emerging coalition of progressive and
holistic education organizations and peoplein “green” and “socially
responsible” business networks. After aninitial gathering in February
2004, membersof the group are devel oping an I nternet-based campaign
to educate voters on education policy issuesin the monthsleading up
totheelection. A second outcomeisworking with Harmony Education
Center to develop long term strategiesto form acoalition for “schools
that kidswant to go to”. Joan Jaeckel, Director. Tel: (818) 430-2580.
www.whole.org (temporary web site).

CORE isthe national non-profit organization of residential education
programsfor economically and socially disadvantaged youth. Founded
in 1994, CORE's mission is to promote residential education for
youth whose homes or communities cannot meet their needs, and to
strengthen both individual programs and the field of residential



education. To accomplishitsmission, CORE isenhancing and sharing
professional practices and standards by running an association of
residential education programs; leading anational advocacy movement
to develop policies supportive of residential education; increasing
public awareness of this educational alternative; stimulating and
assisting the development of new residential education programs.
CORE: The Coalition for Residential Education, 888 16th Street NW,
Suite 300, Washington, DC 20006. Tel: (202) 496-9189

Fax: (202) 496-0006. Web: www.resi dential education.org.

From Beating the Bubble Test: The Cost of Becoming an NCLB
Success: Literacy first, canoetrips|ater, isthe new bargain at Garfield/
Franklin elementary in Muscatine, lowa. But with increases on
standardized tests come other more substantive losses, reports
AmandaRipley. Creative writing, social studies and computer work
have all become occasional indulgences. Now that the standardized
fill-in-the-bubble test is the foundation upon which public schools
rest — now that No Child Left Behind mandates that kids as young
as 9 meet benchmarksin reading and math or jeopardize their schools
reputation — thereislittle time for anything else. Franklin is one of
the new law’s success stories. After landing on the dreaded Schoolsin
Need of Improvement list two years ago, the students and staff clawed
their way off it. Through rotedrills, one-on-onetest talks and rigorous
analysis of students’ weaknesses, Franklin has become a reluctant
model for the rest of the nation. It has also become a very different
place. The kids are better readers, mathematicians and test takers.
But while Democratic presidential candidates have
been lambasting thelaw’sfunding levels, Franklin's
teachers talk of other things. They bemoan aloss
of spontaneity, breadth and play — problems
money won't fix. The trade-off may be worth it,
but it isimportant to acknowledge the costs. http:/
ww.time.com/

The Eight Year Study, considered by many
educational researchers to be one of the best
program evaluation studies ever conducted,
followed the students from more than 30
experimental high schoolsduring the1930’s. It was
originally publishedin 1942, and isnow available
online at http://www.8yearstudy.org/index.html.

ERIC Clearinghouse on Educational M anagement has ended 37
years of continuous operation at the University of Oregon. We'd like
to express our appreciation for your cooperation and support. We
also want to inform you about steps we are taking to keep the
Clearinghouse’s extensive information resources accessible to our
clientele. We've decided to keep this Clearinghouse in operation
indefinitely, after shedding its ERIC affiliation, so that our clientele
can continue to have accessto our resources. We will take on anew
identity asthe Clearinghouse on Educational Policy and Management
(CEPM), operated by the College of Education, University of Oregon.
Users may go to the website address below for access to all the
resources formerly produced by the ERIC Clearinghouse on
Educational Management. Our shipping and mailing addresses will
remain the same: Regular posta delivery: Clearinghouse on Educational
Policy and Management, 5207 University of Oregon, Eugene, Oregon
97403-5207. Physical delivery: Clearinghouse on Educational Policy
and Management, 975 High Street, Suite 100, Eugene, Oregon 97401.
Phone (541) 346-5044. Email: sales@cepm.uoregon.edu. Website:
http://cepm.uoregon.edu.

Senate approves landmark school voucher plan: The Senate
approved the country’s first federally funded educational voucher
scheme, which will enable some poor public school students in
Washington, D.C. to attend private schools. The controversial voucher

plan, so-called because it gives the families of around 2,000 eligible
Washington students vouchers worth up to $7,500 each for private
school tuition, was part of adelayed 2004 budget bill that passed 65-
28. The five-year pilot project approved for the capital will be the
country’s first such federally funded plan for primary education. A
handful of locally funded voucher programs across the country have
stirred deep controversy. The federal government plans to monitor
the results of the Washington voucher pilot to see if it should be
expanded to other cities with troubled school systems. Reuters,
CNN.com.

M ontessori Attitude TestsWell, by Suzanne Pardington: Eagle Peak
Montessori School downplays the battery of standardized tests all
California students must take every spring in public schools. No
pressure. No drill-and-kill test prep. Children are simply told to relax
and do their best. The 2-year-old charter school isasomewhat reluctant
participant in the state’s school accountability program, because high-
stakes tests contradict the individualized approach of Montessori
education. Yet the school outpaced all the more conventional public
schools in the Mt. Diablo school district on the state’s Academic
Performance Index for the 2002-03 school year. Now in their third
year, Eagle Peak’ sfounders and teachers attribute the school’sacademic
gainsto itsgrowing stability, high academic expectations and students’
increasing familiarity with Montessori’s hands-on style. They are
pleased at making progress on the official scale, but they say the
scoresdon’t tell them as much asdaily evaluations of student work in
the classroom. For Eagle Peak and other charter
schoolsthat are breaking from mainstream public
education methods, the state testing program
poses a unique challenge: how to maintain the
integrity of their vision while complying with state
law. Theissue createsaconstant tension for charter
schools that believe assessments should be more
individualized, said David Patterson, a former
director of government relations for a statewide
charter school organization who now heads
Rocklin Academy charter school inthe Sacramento
area. Formal testsarerare in Montessori schools.
The school adopted a new Montessori math
curriculum last year and started to align the school’s
entire curriculum to the state standards to ensure
that studentswere learning what the state expected
them to know on the tests. Most of the same skills are covered in
Montessori classrooms, but they sometimes comein adifferent order.

Using Studentsas Substitute Teacher s: Sound scary? Eighth grade
math teacher Bob Brems has prepped student volunteersto teach his
classes for severa years. Unhappy with inconsistent results and
lousy reports from substitutes, Brems came up with a new strategy
for hisplanned days off. Heturns over the teaching reinsto one of his
students. In this Education World article, Brems describes his system
and its benefits. Of course, there |S an adult sub in the room, but his
student-volunteers do the teaching. http://www.educationworld.com.

Free-choice learning is the type of learning guided by a person’s
needsand interests. Astheworld transitionsfrom an industrial society
to an information society, learning across the lifespan becomes
increasingly important. Adults and children are spending more and
more of their time learning, but not just in classrooms or on the job,
but through free-choicelearning at home, after work and on weekends.
The Institute for Learning Innovation is committed to better
understanding, facilitating and advocating for this historically under-
studied and under-appreciated mode of learning. Access to quality
free-choicelearning should not be aprivilege of the affluent but aright
of all citizens. Currently, thereisafree-choicelearning divide. There
is evidence that when provided the opportunity, economically and
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socially disadvantaged popul ations equally utilized and benefited from
free-choicelearning situations. Only through greater public recognition
and support can we hopeto insure that free-choicelearning will truly
be accessible to all citizens. Any public education reform effort that
does not embrace the benefits of free-choice learning isincomplete.
Contact us at info@ilinet.org, heimlich.1@osu.edu, or
heimlich@ilinet.org.

From EducatorsFlocking to Finland, Land of Literate Children,
by Lizette Alvarez, NY Times: In Finland children do not start school
until they are 7, spending is $5,000 a year per student, there are no

“Maybe we should just go snd sil down somewhere”

gifted programs and class sizes often approach 30. Finland topped a
respected international survey last year, coming in first in literacy
and placing in the top five in math and science. The rankings were
based on reading, math and science tests given to asample of 15-year-
oldsattending both public and private schools. United States students
placed in the middle of the pack. Finland’srecipeisboth complex and
unabashedly basic. If one trait sets Finland apart from many other
countries, it is the quality and social standing of its teachers. All
teachers in Finland must have at |east a master’s degree, and while
they are no better paid than teachersin other countries, the profession
is highly respected. So long as schools stick to the core national
curriculum, which lays out goals and subject areas, they are free to
teach the way they want. They can choose their textbooks or ditch
them altogether, teach indoors or outdoors, cluster children in small
or large groups. Students must learn two foreign languages: Swedish,
and most also take English. Art, music, physical education, woodwork
and textiles (which ismostly sewing and knitting) are obligatory for
girlsand boys.

From Students Are in No Place to Judge Quality Education:
Students would resume giving feedback on their teachersif officials
reinstate a program that has attracted strong opposition from
SchoolMatch consultants eval uating the school district. The practice
of having parents and students give written eval uations on classroom
teachers was stopped last June amid concerns that the process was
unfair and the resultswere used inconsistently from school to school.
Six months|ater, an Ohio-based education auditing firm that hasbeen
studying the city’s schools for the Chamber of Commerce and many
local businesses recommended ending the process permanently, noting
that in some cases, the results were allowed to creep into official
teacher evaluations. “We've audited over 1,000 school districts
nationwide and we've never seen anonymous surveys used in the
teacher evaluation process,” said Dr. William L. Bainbridge, president

and CEO of SchoolMatch. “We thought it was repugnant.”
Nevertheless, a majority of the school board is ready to approve a
new response form, with the only snag being who would collect the
formsand compilethedata. “1 completely disagree with them,” board
member Vincent Capasso said of SchoolMatch’s position. “That's
the party line. That's not very forward thinking.” Capasso is among
agroup of board memberswho think teachers, like many professionals,
should be reviewed by their customers. Just as a sales manager for a
car dealer should know if a customer had a good or bad experience
with a sales clerk, Capasso said school administrators should know
what parents and students think about a teacher’s performance. But
SchoolMatch official s argue that students are the products of aschool
system, not the consumers. The company doesn’t seek student opinion
during their audit process, and they don’t hide that fact. “We frankly
don’t care about their opinions,” Bainbridge said when questioned
about the absence of student voicesin the company’s analysis. “I’m
not particularly interested in what minor children have to say.”
Bainbridge believesthat when given achanceto evaluate their teachers,
some students inevitably will call a challenging teacher one of their
worst, but years later will change their minds.

First Amendment Schools: Educating for Freedom and
Responsibility, co-sponsored by the Association for Supervision
and Curriculum Development (ASCD) and the First Amendment
Center, is a national initiative designed to transform how schools
model and teach the rights and responsibilities of citizenship that
frameciviclifein our democracy. The project hasfour primary goals:
(1) Create consensus guidelines and guiding principlesfor all schools
interested in creating and sustaining First Amendment principlesin
their school; (2) Establish project schools, in every region of the
nation, where First Amendment principles are understood and applied
throughout the school community; (3) Encourage and develop
curriculum reforms that reinvigorate and deepen teaching about the
First Amendment across the curriculum; and (4) Educate school
leaders, teachers, school board members and attorneys, and other key
stakehol ders about the meaning and significance of First Amendment
principles and ideals. To achieve these goals, the First Amendment
Schools project serves as a national resource for all schools—K-12,
public and private—interested in affirming First Amendment principles
and putting them into action in their school communities. http://
www.firstamendmentschools.org/

Brain Waves Used to Wor k Computers: New computer technol ogy
has been invented to allow hands-free steering of sail boats to help
students with profound multiple disabilities use computers. Students
who cannot walk or talk and have limited use of their arms and legs,
wear a headband equipped with three sensors and use brain waves,
eye movement, facial muscles and teeth to operate computers. The
technology iscalled Cyberlink Brainfingersisat Cal State Northridge.
For more information, visit www.brainfingers. com.

Theatrefor Living usesthelanguage of theatre asameans of creating
change. It givesacommunity the opportunity to investigate alternative
approaches to controversial issues. Based on “Theatre of the
Oppressed” theories and tools originated by Brazilian Director
Augusto Boal, TFL isaway of communicating that invitesthe“living
community” to tell itsown stories. TFL techniques have been applied
to mainstream theatre, interdisciplinary work, personal, community
and team development, anti-racism and violence prevention,
environmental action, education and counseling. Using a symbolic
language, participants develop “ emotional intelligence”, movetowards
open communication and begin to create their desired realitiesin an
active and entertaining way. Thistraining will beinvaluablefor anyone
who seeks skills and techniques to use theatrical language to explore
community dialogue. Headlines Theatre is a multi-award winning
world leader in devel oping community-specific, issue-oriented theatre.



We have 22 years of experience working in over 320 communities
throughout Canada and around the world. Please contact Jennifer
Girard, Outreach Coordinator, at 604-871-0508 or
outreach@headlinestheatre.com. 323-350 E Second Ave., VVancouver,
BC Canada V5T 4R8.

From Study Says U.S. Should Replace States' High School
Standards by Karen W. Arenson: A patchwork of state standardsis
failing to produce high school graduates who are prepared either for
college or for work, three education policy organizations say in anew
report. The solution, they say, isto adopt rigorous national standards
that will turn the high school diploma into a “common national
currency.” Working through what they call the American Diploma
Project, the organizations — Achieve Inc., the Education Trust and
the Thomas B. Fordham Foundation — consulted with higher
education officials and business executives in five states to develop
standardsthey say will ensure that high school graduates are equipped
to move into either college-level work or a decent-paying job. “For
many kids, the diplomaisaticket to nowhere,” Kati Haycock, director
of the Education Trust, said. “In this era, where some postsecondary
education is essential, that’s no good.” The report charges that
employersand postsecondary institutions* all but ignore the diploma,
knowing that it often serves as little more than a certificate of
attendance,” because “what it takes to earn oneis disconnected from
what it takes for graduatesto compete successfully
beyond high school.” The diploma project
recommends that the N.A.E.P. tests be realigned
based on standards in the report. Some critics of
high-stakes testing say the challenge is not
determining what students ought to know, but in
teaching them. “They’re saying that if we have
one set of standards, students will meet them,”
said Monty Nelill, executive director of the National
Center for Fair and Open Testing in Cambridge,
Mass. “But if you are not going to provide the
resources to help students meet the standards,
they’re not going to meet them, whatever the
standards are.” NY Times

Private Kennebunk School to Celebrate its

Return Home, by Beth Quimby, Portland Press: The New School, a
private high school in Kennebunk, was founded in 2000 as an offshoot
of The School Around Us, aprivate school in Arundel for studentsin
kindergarten through grade 8. There are no grades. Instead, students
must provide evidence that they have met learning standards. The
courses are largely interdisciplinary and often include work outside
of class. The New School has 30 students, three full-time teachers
and more than 60 peopl e from surrounding communitieswho provide
instruction. After months of wandering, The New School isback in
itsbuilding. Thesmall, private high school had to abandon the building
last fall when a renovation project at the 38 York St. facility went
haywire. Principal Marylyn Wentworth said the school received a
$450,000 loan from the U.S. Department of Agriculture to buy and
renovate the building, which was built as an automotive partsstorein
1968. Theideawasto continue to meet in the school throughout the
project. The roof had been removed and replaced with a tarpaulin
during Thanksgiving vacation when apowerful rainstorm reduced the
tarpaulin to tatters. The students and teachers suddenly needed
alternative quarters. St. David's Episcopal Church in Kennebunk
opened its doors to the school for a month. St. Martha's Catholic
Church took in the school for aweek. River Tree Arts offered space
at the Kennebunk train depot, where the school continued to operate
until May 1, whenit finally moved back to 38 York St. Therenovation
has transformed the moldy former auto parts store into an airy,
brightly lit space. The project was hel ped a ong by alot of volunteers.
Students also got involved in the project.

Yaacov Hecht came to New York and held a weekend-long lecture
and workshop series at Calhoun School in Manhattan. Many people
came — from New York City, Albany, Pennsylvania, Minnesota,
Canada, and even one person from Switzerland, Marco Bichsel. The
responses from those who came were extremely positive, and
connectionswere made for additional workshopsin thefuture. Yaacov
toured around Calhoun on Friday, along with those of uswho will be
traveling to Israel to spend 5 weeks working with Yaacov and the
Institute for Democratic Education. The Calhoun School isaprivate
college preparatory and distinctly progressive school. It has a small
size, teachers go by first name, and there is a strong relationship
among students and staff. The lower school director, Kathleen
Clinesmith, had been instrumental in organizing thisevent along with
thefive of usgoingto Israel. She set up meetingsfor Yaacov with the
head of Calhoun School, who discussed the possibility of Yaacov
returning and conducting more intense workshops with the school
community. Eighty-five people showed up at the Friday night lecture,
including over 25 teachers/parents from Calhoun, several teachers
from the Renaissance Charter School in Queens, two groups of
democratic school startersinthe New York City area, and many other
teachers and students. Larry Hutchinson from Pennsylvania brought
five grandchildren, who said they had life-changing experiences. A
core group of thirty-five people attended the full events, including
the two-day-long workshop. The thirty-five were grouped into 5-
person groups for much discussion and interaction
about pluralistic learning, school creation, and
personal goals. Each group produced pictures and
statements that were hung up inthe“gallery” and
viewed by all. Dana Bennis.

From The Real-Life ‘School of Rock’: David
Wish started the Little Kids Rock program to bring
together professional musicians and school
children. As fans flock to “ School of Rock,” the
hit movie about arock ‘n’ roller masquerading as
ateacher, Wish and friendsaredoingitinreal life.
The year-old program called Little Kids Rock
reaches about 2,000 childrenin 130 public schools
in New York, San Francisco, Memphis,
Tennessee, and Newark, New Jersey. The goal is
to fill avoid where music education has been cut, while building a
curriculum based on improvisation and participation. Children are
treated to classroom visits from stars like Bonnie Raitt and Tom
Waits, who recently showed up at the Spring Valley Elementary
School in San Francisco. Harmonicavirtuoso Norton Buffalo, former
Metallicabass guitarist Jason Newsted and singer-songwriter Austin
Willacy have also turned up in classrooms. In the mid-1990s, when
hewasaregular first-grade teacher in Redwood City, California, Wish
noticed that music as a subject wasfalling between the cracks. That's
when he first tried out his spontaneous style of teaching in after-
school lessons for a few kids. Wish started Little Kids Rock with
$60,000 in foundation and individual contributions. Most of the 200
teachersvolunteer their time, although some get asmall stipend from
their schools. Some classes are part of the school day, although many
sessions are schedul ed after regular school hours. Wish hasenlisted a
number of stars by sending them samples of the children’s music.
CDs of Little Kids Rock were mailed to the likes of B.B. King and
Carlos Santana. Some have lent their names to the project; others
have volunteered classroom time. Wish hopes still otherswill record
some of thekids' songsfor afund-raising CD to bereleased next year.

From Concord School LetsstudentsRule, At Diablo Valley, Kids
Guide the Curriculum, by Jason B. Johnson: There is no bell to
start the day’s classes at the Diablo Valley School in Concord. Infact,
thereisn’'t even a principal or teachers in the white stucco building.
Instead, the school’s 18 students do what they want when they want.
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Asagroup, they make and enforce school rules and mete out justice
inayouth-run court. Diablo Valley isa Sudbury school, one of about
adozen in the nation model ed after the Sudbury Valley School, which
opened in 1968 in aBoston suburb. Concord residents Ofer and Amy
Erez started the school in 1997 as an educational alternative for their
son Yo'el, now 10 years old. The private school is not accredited by
the state. The studentsrangefrom 6 to 16 yearsold. Thereare similar
schools in Santa Clara, Marin and Sacramento, Amy Erez said.
Sudbury schools—there are about 20 worldwide—are private schools
where students are free to study whatever subjects interest them at
their own speed. There is no imposed class time or structure and no
age-based classes. Since the state department of public education
only dealswith public schools, it does not collect data on the Sudbury
school format or its results. Lori Shepard, dean of the School of
Education at the University of Colorado at Boulder, said the Sudbury
system could benefit studentswho don’t do well in traditional schools.
Usually theyounger achildisenrolled at Diablo Valley, thelonger he
or shestays, according to school officials, noting that older kids often
tend to transfer after ayear or two because of the stark contrast with
traditional schools. Because it is a private school, no standardized
testing is required. The schools run counter to many accepted ideas

“Crur program 15 desagned to actively discourage
the development of non-lucrative attnbutes.”

about education because they eschew structure and heavy reliance on
standardized testing. Instead of teachers, there are three “staff”
members who help guide the children in planning and carrying out
daily activities and long-term projects. Two are mothers of students
inthe school, whilethethird staff member, Anthony Burik, previously
taught at a San Francisco middle school. Studentsare required to be at
school at least four hoursaday. They arefreeto attend activities and
classes el sewhere, but must sign themselvesin and out. E-mail Jason
B. Johnson at jbjohnson@sfchronicle. com.

The information resource you have published on the Internet:
Alternative Education Resource Organization (http://
www.educationrevolution.org/) has been cited in The Infography as
one of the six superlative sources of information about the subject of
“Education — Alternative — United States.” Thisistruly an honor for
your online resource because it has been selected for citation by an
expert who is a specialist about this subject. Based upon this
independent scholar’s recommendation, we at Fields of Knowledge
are proud to refer students and librarians to the information you have
made available to the learning public. Congratulations, Howard
Chesshire, Fieldsof Knowledge, 27 West View, Springfield, VT 05156.
Email: hchesshire@fieldsofknowledge.com. Web: http://
www.fieldsofknowledge.com.

Ananda Institute of Alternative Living is looking for students
interested in attending our summer camps (located at the institute)
and also high school students and college students interested in
attending an alternative university. We arelocated in the SierraNevada
foothillsnear Nevada City, CA. Our studentslearn in the experiential
method—for instance they learn traditional physics and math and
then learn to apply thisthrough actually creating fuel cells and other
alternative energy projects. We also teach meditation & yoga and
“Education for Life” methods to help students with self-discovery
and finding happiness in their lives. Email Sara Cryer at
registrar@anandauniversity.org. Tel: (530) 478-7612.

Public Alternatives

From Charter Distinction Saves Small Schoolsby Julia Silverman,
AP: Just about all 80 students in Paisley Oregon gathered to cheer
their superintendent as he headed to the state capital to try and save
their school from extinction after $286,000 in budget cuts. Mark
Jeffery went to Salem that day |ooking for alast-ditch miracle —and
now, two years later, with his school richer by $350,000 in federal
funding, hebelieveshe’ sfound one. Paisley saved its school by turning
it into a charter school, bringing in federal money earmarked to get
these new institutions off the ground. It’s an increasingly common
option among the small, rural schoolsin the West as they struggleto
survive budget cuts, declining enrollment and forced consolidation
with other schools. In Paisley and communitieslikeit, charter startup
money buysthe chanceto breathelifeinto an existing school. Paisley,
a town of about 250 people in south-central Oregon where the big
event in summer is the Mosquito Festival, has been fighting for its
school ever sincealocal lumber mill closedinthe early 1990s. Residents
even built adormitory for foreign students to boost enrollment, and
for awhile there were Albanians and Koreans in town. But by 2002,
Jeffery had to closethe school’s cafeteriaand library, cut out languages
and the business program, and fire the janitor. Even that wasn’t enough,
and families began considering the possibility they would haveto bus
their kidsto another school, 50 miles away on abumpy two-lane road
that ices over from November to March. One concern that was voiced
was that a charter school would collapse when the federal startup
money runsout and it had to return to reliance on shaky state funding.
Paisley’s federal grant stops flowing in May 2005. Jeffery thinks
enough has changed since the charter beganto allow the Paisley school
to survive past the end of the federal funding. “We believe what we
have built hereisasystem that can continueto operate,” hesaid. “As
long as we don’t lose too many more students. Our hope is to last
long enough to see changes in funding and tax structures that could
enable rural education to survive.” http://www.ruraledu.org/

Our school opened in Sept * 03. We are a charter school, free, public,
for grades 6-9 (eventually through 12) called | magine Academy. We
began with 65 students, grew to 89 during the year and have 140
enrolled for next year. We see ourselves as moving toward a
collaborative governance system. We have students, parents and staff
on our board. We are scaffolding parents and students into more
active participants. Our educational program is project based,
experiential, and constructivist. We took on agreat deal and are very
glad to be nearing the end of our first year with many personal and
professional successes for students, parents, faculty and
administration. Tel: (818) 368-1557. Fax: (818) 368-1935. Email Sue
Bryan at: imagineacademy @hotmail.com

Pacifica Community Charter School and The Center for
Nonviolent Communication are pleased to announce that they
received $50,000 in funding from the Tides Foundation for a 2-year
project that will contribute to Pacifica’s mission by providing



Nonviolent Communication training and workshops for the entire
PacificaCommunity. The Pecificateaching staff isreceiving extensive
training. The Parenting for Peace Workshop Series is this year’'s
offering for parents, board members & families. Parenting for Peace
Workshops are designed to contribute to meeting parents' needs for
support, connection, understanding, acceptance, growth, hope,
inspiration, and more, thereby supporting parents’ ability to nurture
ageneration of people who grow up with a peaceful paradigm. Each
workshop provides a combination of short presentation with fun
exercises for practicing communication skills that help create more
connection, cooperation, harmony and fun in relationships with
children (and peopleof all ages). Our request and hopeisthat you can
come to all of the workshops as each one will focus on a different
theme, and your skillswill grow with repeated exposure and practice.
Web: www.cnvc.org.

Home Education

African-American Unschooling isthelnternet resource for African-
American Homeschoolerswith an Africentric approach to learning all
the time. African-American Unschoolers encounter math, science,
reading, writing, art and history in the Real World becausereal living
leadstoreal learning! Visit African-American Unschooling for creative
ideas on incorporating African and African-
American cultureinto your homeschooling, articles
and resources on unschooling, and networking
with other African-American Unschoolers and
Homeschoolers. Website: http://
www.afamunschool.com. African-American
Unschooling Press. Contact: S. Courtney Walton,
Editor. Email: editor@af amunschool .com. Voice:
(623) 205-9883.

Yahoo Group for Home-Educated Students at
University: | recently gave an interview to the
Times Higher Ed supplement and realised that we
had virtually no info regarding the experiences of
home-educated students at university. It then
occurred to methat a Yahoo group created for this
purpose might be very useful for both our selves, our children asthey
reach the age when university is becoming an issue for them and asa
forum for home-educated students actually at university. So I've
created a yahoo group for this purpose: http://groups.yahoo.com/
group/HE-Uni/. This group could help close the information gap we
have regarding home-educated children at university. Mike F-W

From Unschooling: No rules for free-form education: Close to
3,000 children are being home-schooled in New Jersey, according to
the latest figures available from the state Education Department.
Traditionally, home-schooling parents follow a set curriculum, plan
lessons and set aside time to formally instruct their children. But
there are otherswho reject even that much structure. They are part of
amovement known as “unschooling,” aloose-yet-legal amalgam of
learning, exploring and “everyday life’ activities that replace the
classroom for an undetermined number of home-schooled youngsters.
The Nationa Center for Education Statistics estimates about 850,000
American children are home-schooled, and some advocates believe
roughly 5 percent to 10 percent of them are unschooled. New Jersey
law requiresonly that parents who teach their children at home make
sure they receive academic instruction equivalent to that in public
schools. If concerns arise that parents might be failing to educate a
child, the burdenisonthe stateto proveit in court. Some unschoolers
don't start reading until they’re 12, and some educators warn that
unschooled children risk growing up without basic reading, math and

social skills. But unschooling's supporters claim the process works
because children, so naturally curious, have more motivation tolearn
if they are free to follow their own interests rather than languish in
regimented conventional classrooms. Copyright 2003, The Associated
Press

Since 1994 the Family Resour ce Center (FRC) been working with
over 2,500 organizations, museums, zoos, aquariums, historic sites,
science centers and theatres of New England organizing educational
programming and group visits for homeschooling families.
Homeschooling familiesinterested in exploring regions of beautiful
New England would enjoy FRC’s Extended Stay Program multi-day
mini trips. The best Museum and Community Education programs
are arranged by the Family Resource Center and you are welcome to
joinusfor any or all of thetrips. Familiesareresponsiblefor arranging
their own lodging, meals and transportation to and from each site.
http://www.homestead.com/prosites-bighear001/FAQ_
New~ns4.html.

Driver Education for Homeschoolers: | currently have abill in the
Vermont legidaturethat isan alternativeto traditional driver education
offered in the public schools. The current language allows for state
approval of driver education course for homeschool use by parents
and their teens. Homeschoolers would know that the course would
contain the necessary components that a Vermont
driver would need to know. Homeschoolersfind it
hard to get into driver education in the schools. We
arethen left with expensive commercial schoolsor
the children wait until they are 18 and take the
road test anyway. The bill passed out of House
Education and is now in House Transportation. |
havefound that the so-called driving “ experts’ can't
agree how driver education should be delivered.
Graduated driver licensing worksto savelivesand
parents are the enforcers of it. Graduated driver
licensing works, with or without traditional driver
education. | do not want what the schools use
moved into my car. | want an aternative that is
written for parents to guide them as they
apprentice their teen in a car through graduated
driver licensing system. Retta Dunlap

From Does Homeschooling I mpact Your Neighborhood Schools?
Your Wallet: The creative adaptation of school choice policy has
beset state official swith troubling questions. Cyber and homeschool
charter schools have become a prominent part of the charter school
movement and begun to challenge conventional learning by delivering
curriculum or instruction through the Internet and by minimizing the
use of personnel and physical facilities. Most controversially, these
institutions use taxpayer dollarsto help families provide unsupervised
instruction within aprivate residence. A recent paper by Luis Huerta
and MariaFernandez at Teachers College, Columbia University, and
sponsored by the National Center for the Study of Privatization in
Education, examines how alternative charter school designs impact
state policies, with particular attention given to developments in
Californiaand Pennsylvania. In these two states, the public scrutiny
of cyber and home school charter schools has led to demands for
public accountability, legislative debate, and litigation. Of pressing
concern is the need to construct a regulatory framework to
accommodate these new models of schooling. Blurred definitions of
non-classroom charter schools may lead to exploitation by speculators
and budget crisesin local districts. Huerta and Fernandez conclude
that it isimportant to determine the appropriate financial allocations
for schools that operate with reduced personal and facilities, aswell
as, establish the division of financial responsibility between state and
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local educational agencies.
readrel .php?set=pub& cat=89

http://www.ncspe.org/

I nternational News

BELGIUM/HOLLAND

Thisweekend | wasin Holland where people who are starting up an
lederwijs school got together; there were 50 peoplefrom probably 23
schoolsinthe making. It wasjust amazing to be ableto exchangeideas
with so many interesting, enthusiastic people. Basically, lederwijsis
like Sudbury Valley —3 people‘invented’ the same model as Sudbury
some 3-4 yearsago, and called it lederwijs; later they read about SVS
and saw the similarities. lederwijs uses sociocraty instead of
democracy, thisisvoting by consent, which meansthat every person
backs up thefinal decision, asto not have discontent persons. To me,
it is the same as democracy in a SV school, where, if the voters are
divided, peopletalk until thereis abetter decision. lederwijsused be
directed by children, staff and parents, but since the start of the first
schools 2 years ago, they’ve had a lot of problems with too much
parent involvement. Asaresult they now want to changeit to people
who arein the school during the day make the decisions, and the basic
concept is that children have the right to do what, when and where
they want, respecting others and the environment. From Maaike
Eggermont. Email: maaike@alternative-learning.org

BRAZIL

From Learn What You Want, Telegraph: Business guru Ricardo
Semler gave workers in his family business power to run the firm —
now he is adopting the same approach at his own school, reports
Andrew Downie. The Lumiar School in Sao Paolo throws children
together in an open, unstructured environment and allows them to
study only what interests them. There are no classrooms, homework
or playtime and in place of teachers, there are full-time mentors to
impart “love, wisdom and values’, and part-time experts who teach
singular skillssuch as piano, painting or Japanese culture. Learningis

W hat are your 247 daveare options?™

based on the Confucian principle: “I listen and | forget, | see and |
remember, | do and | learn.” The school is the latest project of the
unorthodox business guru Ricardo Semler. The Brazilian achieved
worldwide fame adecade ago with hismillion-selling book Maverick!,
in which he described how he revitalised his family firm by giving
employees the power to set their salaries and working hours and to
choose their bosses. Semler has set about the school system with
similar revolutionary gusto. Armed with University of Chicago

statistics showing that 94 per cent of what welearn in school isnever
used in later life, he decided to ditch what he calls the “ unsuccessful
teaching methods” used in millions of schoolsaround theworld. “We
aretrying to provethat by giving kidsfreedom, they will inthe end be
better educated, with much more residual knowledge than thekidsin
the disciplined schools. They can have amuch happier existence and
be much more prepared for life if we don’t teach them the stupid
things that traditional schools do.” Seven years of research into
“democratic schools’ convinced him to open an institution in Sao
Paulo and last year, 24 children aged between two and six were enrolled.
Sixteen older children joined them last month, and Semler hopes to
have 110 pupils of both primary and secondary school age by 2006,
75 per cent of whom will be underprivileged and brought in on
scholarships. Semler wholeheartedly believesthe experiment will work
- he even sends hisfour-year-old son to Lumiar - and state schoolsin
nine Brazilian cities have asked him to transform their classrooms
into democratic ones, with more toying with the idea.

GERMANY

PI SA means “Programme for International Student Assessment” or
“School Assessment”. It's the scientifically most elaborate
international comparison of student achievements. It compares key
competences of 15 year-olds. PISA isaseriesof studies; thefirst one
was published in 2000. Germany was approx. on place 16 of 25
countries, which has been perceived asashock by amost all Germans.
Sotherewasand isalarge discussion after PISA; two main problems
are: 1. Even after the PISA results, it is still politically extremely
difficult to successfully change something more fundamental in the
school systems; and 2. PISA doesn’t provide adirection for changes
and never intended to do so. However, one thing that quite a large
majority of groups and lobbies of professionals agree on is that it
seems to be important to stop sorting students into three or four
different kinds of schools already after grade 4, asis the practicein
Germany. Finland and many other countries school all their children
in the same kind of school until grade 9. The whole discussion is
obviously mainly economically motivated. It is not because of the
individual peoplethat they are discussing, but rather in the interest of
Germany’s chances in the global economical competition. On the
other hand, today it seemsthat PISA will bring more rather than less
human schools. This is my most important reason for being for
standardized testing for such purposes and not against it like almost
the whole alternative schooling scene seems to be. Patrick.
patrick.schimpke@uni-bielefeld.de.

INDIA

Vidya Ratna Award 2003 Citation: Dr. (Mrs) Usha Nayar, an
acclaimed academician, an undaunting social activist and crusader for
upliftment of the under privileged through educational initiatives,
occupiesaprominent and challenging position in the Tata | nstitute of
Social Sciences, a Deemed University of international repute. Sheis
the Pro-Vice Chancellor of Tatalnstitute of Social Sciences. Dr. Usha
Nayar, for the last four decades, has been contributing her knowledge
and experience through sustained participation in international
seminars, symposiums and conferences. Over a hundred scholastic
presentations backed with extensive research explorations and findings
inthefield of social sciencesare easily reflective of her dedication and
devotion to encourage. Dr. UshaNayar has entered into international
collaborations, brought about strategic integration of human resources
with a mission to empower and enable the disadvantaged to realize
their dreams. Dr. Nayar is doing exemplary social work inthefield of
transformational education for the downtrodden through Technology
and Socia Health Foundation of which sheisthefounder Chairperson.
Dayanand I nstitute of Education Management and Research recognizes
and appreciates her contribution in the field of education philosophy,
research and management. For her meritorious services and



contribution, Dayanand Institute of Education Management and
Research (DIEMR) is pleased to confer her with the Vidya Ratna
Award 2003.

ISRAEL
Onceagain, the Hope Flower s School cafeteriaisfaced with asevere
threat of demolition. Although we are till in the process of fact
gathering, we now have sufficient and credible information to ask that
you help us in our efforts to prevent any demolition to the school
cafeteria. The latest demolition notification wasissued by the I sraeli
Civil Administration and Planning Council and received by the school
on November 5, 2003. The notification specifically outlines plansfor
the demolition of the school cafeteria(still under work of completion).
The reason the Israeli authorities have issued the latest demolition
notification is directly related to building of the “Security Fence.”
Theroute of thefenceisdisplayed ontheofficial |sraeli defenseforce
website (www.mod.gov.il), and can be seen to be passing through the
areawherethe school islocated. However, it isimpossibleto accurately
calculate the exact path of the fence and is al so impossibleto find out
thisinformation from the I sraeli authorities. If the fence were to pass
behind the school it would isolate usfrom Al Khader and Bethlehem
areas, and consequently from the children who attend the school, and
would result in the closure of the school. If the fence passes in front
of the school, there is a chance that it will be built on the land now
occupied by the school cafeteria (the building that is under threat
from the demolition notification). Your help at this
timeisvery much needed and would be appreciated
by all who areinvolved with Hope Flowers School
and the Middle East peace processin general. For
more information, please contact Ibrahim Issa at
The Hope Flowers School, Bethlehem, PO. Box
732, West Bank, Vialsragl.

NEW ZEALAND

A group of us spent a ‘wicked’ week in
Christchurch, NZ. The week was planned by
Yaacov Hecht and coordinated |ocally by amother,
Rose, who is involved in Playcentre — a unique
New Zealand playgroup/preschool network and a
parent at Tamariki School. The group gathered in
the city at Discoveryl School for a week of
lectures, dialog, workshops, dialog, laughter, dialog and tearsto explore
issues within our learning communities, help strengthen them and
perhaps most excitingly for IDEC/AAPAE folk, form the foundation
of the NZIDE; New Zealand I nstitute of Democratic Education (non
official name.) It istheintention of the Institute to support the building
of pluralistic learning opportunities and communities, within our
schools and beyond. Integral themes: 1) recognising individual
uniqueness and the resulting foundation of strength — both as people
and as organizations; 2) using such strengths to optimise our co-
operativework process— contributing each where possible and sharing
knowledge, skills and beliefs; 3) forever learning/ teaching — using
strengths, vast array of human and other resources and a growing
toolbox to value the past and consider the future as means to make
appropriate decisions for each distinctive community. A website has
just been started up: http://www.nzide.org.nz. From Juli Gassner
Gering, Learning Advisor, Discoveryl School, The Crossing,
Christchurch, NZ. Email: juli.g@discoveryl.school.nz.

NORWAY

We got permission from the government to start up our school. This
isabig victory and means there will be a new democratic school in
Odlo thisfall. Our school will be private but it is funded 85% by the
state. Itisillegal to start schoolsin Norway without permission from
the government. We are starting with elementary kids, from the age of

6 and up. Later we are planning to extend the school to include
middle school kidsalso. We have 30 kids starting in thefall. We have
a nice building available in the east of Oslo. | am a member of a
Norwegian group called “Forum ny skole” (new school). Theleader
of the group is Mosse Jargensen; she is 83 years old and was one of
the founders of “Forsgksgymnaset” that started in 1966.
Forsgksgymnaset is the only democratic school in Norway. It is a
high school for kids 16-19 years old. Mosse was a good friend of
John Holt and of Rasmus Hansen in Friskolan 70 (frischool 70) in
Denmark. Jostein Strammen. Email: diskujon@nrkpost.no.

SCOTLAND

CautiousWelcomefor Home Education Guidance: Schoolhouse,
the national support charity for families who educate their children
out of school in Scotland, has given a cautious welcome to the
statutory guidance rel eased today (Friday) by the Scottish Executive.
Schoolhouse Convener, Jennifer Laing, said: “ Schoolhouse welcomes
the fact that the Scottish Executive has taken on board many of the
issues we raised following the disastrous first draft, which can only
be described as agrossinsult to home educatorsin Scotland. Rather
than improving relationships between our community and local
education authorities, it effectively destroyed our trust overnight.”
First issued in draft form in December 2001, the initial guidance
document drew overwhelming criticism from Schoolhouse, who
attacked it asa“bullies charter” and warned that
it would be open to legal challenge for seeking to
override both human rights and data protection
legislation. Many education authorities and
children’s organisations agreed that it was
unworkable, and the strength of feeling from the
home education community was such that
Schoolhouse predicted “untold damage to
relationships between home educating familiesand
education authorities’ - the opposite effect to what
the guidance was designed to achieve. In the face
of universal opposition, the Executive entered into
further discussions with the home education
community, eventually agreeing to re-write the
document from scratch and re-issue it for full
consultation.

SWEDEN

The Skar pnacks Free School in Stockholmisinitsfifth year asan
NV C inspired school. With seventy students and nine teachers.
Founding director, Marianne Gothlin, reportsthat sheisvery pleased
to see that their careful attention to focusing on everyone's needs,
establishing democratic processes and modeling compassionate
communication has created a non-coercive, participatory, respectful
culture, where teachers, students and parents enjoy a very natural
way of relating with each other. Voluntary participationisevidentin
all aspectsof school life: students choosetheir learning experiences;
parents choose how they contribute to the organization, programs
and maintenance of the school. NV C trainings are of fered to teachers,
parents and students throughout the year.

Conferences

October 8 — 11 8" Annual International Montessori Conference
witll be held in Clearwater Beach, Florida. A series of special semi-
nars will be held after the main 4-day conference. Lots of informa-
tion about the conference at: www.montessori.org

October 21 — 24, In Commune with Our selves, Each Other and
Nature, Budapest, Hungary. A four-day international gathering for
inspiring innovative thinking and practice in all those who are
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committed to fostering the development of consciousness in our
relationship to ourselves, to each other ashuman beings, and to nature.
Welcometo al thosewho areinterested: |earners, educators, researchers
and others. Web: www.emk.hu/pathstopeace2004. For further
information and bookings, please contact: SEAL-Hungary, Tel: (36-
1) 2742687. Email: hava@emk.hu

October 27 — 29, Persistently Safe Schools: The National
Conference of the Hamilton Fish I nstitute, Wyndham Hotel, 1400
M Street NW, Washington, DC 20005. The conferenceisdesigned to
highlight and review past and present school violence prevention
milestones and to propose directions for future research, practice,
and partnerships. The projected plenary and concurrent sessionswill
be organized around the following subject tracks: Alternative
education; Bullying (student-on-student, student-on-teacher, teacher-
on-student); Gender-related violence and issues; School-based mental
health; Model interventions (universal, selective, and targeted); Risk
and protectivefactors; School security (including school bus safety).
http://www.hamfish.org/conference/. Email:
mailto:HFI 2004@hamfish.org. Hamilton Fish Institute, The George
Washington University, 2121 K Street NW, Suite 200, Washington,
DC 20037-1830.

November 5 — 7, Three-Day |.L.R. National Meeting with
International Participation. |.L.R. is a Czech non-profit
organization, which tries to push ahead the ideas of free education,
innovative and effective pedagogical accessesand generally influence
educational policy by own drafts of documents both in theory aswell
as in practice The main topics are principles and experiences with
global view on the content of education (subjects integration, topics
for teaching, multicultural orientation, compact view on the world,
etc.). Web: www.pau.cz and www.upce.cz. For more information
contact Prof. Dr. Karel Rydl at 00420-723 527 784 or email:
rydl@cbox.cz.

November 11—-13 CESFall Forum San Francisco: Equitable Schools
for aNew Democracy. Thisyear’s conferencewill focuson creating a
system of schools in which students of all races, classes, and back-
grounds achieve their full potential, gain the skills they need, and
develop a passion for contributing to an active democracy. The Fall
Forum, CES' primary networking and professional development event,
attracts several thousand educators, parents, students, and leading
thinkers in education from around the world to exchange ideas, ask
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“Miss. Glyn, wedon'’t think Mary looks
right doing ballet.”

questions, and share insights about effective school practices and
designs. www.esential schools.org

November 12 - 13, What Will it Taketo M ove A Proactive Racial
Justice Agenda, The University of California, Berkeley, CA. Join
activists, academics and policy advocates in setting priorities for
issues such as public education, mediaconcentration, public services
and benefits, and civil rights and liberties. Contact: RAPP@arc.org.

November 20 - 22, Join the best thinkers on education at SepCon2004,
at thelovely Omni Shoreham Hotel in Washington, DC. SepCon2004,
sponsored by the Alliance for Separation of School & State, is the
conference for those who recognize that school-by-government sim-
ply cannot bereformed. If we areto ever achieve honest education—
where teachers can honestly tell parents what they are teaching—we
must end government involvement in schooling For details: http://
sepcon.org/index.php

December 3-12. I nter national Democr atic Education Conference
2004, Bubaneshwar, India For further information go to
www.idec2004.com Therewill be an AERO group going from New
York.

The fourth annual Small Schools Planning I nstitute will be held
January 12-14, 2005 in St. Pete Beach, Florida, on the Gulf of Mexico
at the Sirata Beach Resort. Thisinstituteis aimed at persons who are
engaged in creating new schools which are small by design. Many
participants come from public schools which have received private
grantsor federal “ Small Learning Communities’ grantsto restructure
large and poorly performing high schools. There will also be alarge
contingent of folks from large middle schools, as well as folks from
charters and other small schools. Speakers will include: Deborah
Meier (founder of Central Park East Secondary and Mission Hill
School, author of many titles including The Power of Their |deas);
Pedro Noguera (Urban Schoolsand the American Dream); Steve Jubb
(Bay Area Coalition of Equitable Schools). There will be loads of
interactive small group sessions. Information and registration forms
can be found at our web site: www.smallschools.com Thanks! Susan
Klonsky Small Schools Workshop

Jobs and | nternships

Jefferson County Open School, a public school of choice in
Colorado, is seeking unique administrative leadership (two Co-
directors to serve as principal). Applicants should be dedicated to a
vision of progressive education, have alove of learning, knowledge of
k-12 child development, and experience with guiding a passionate
community. Our school has, for nearly 30 years, stood as an example
of experiential education dedicated to educating thewhole child. Visit
our website at http://jeffcoweb.jeffco.k12. co.us/high/jcos/ to seewhy
the Open School has been called “a national treasure,” and if the
challengeinspiresyou. Thefull job description and application will
be posted at http://jeffcoweb.jeffco.k12.co.us/hrs /index.html.

The Renaissance Charter School is seeking a high school science
teacher for the upcoming school year. A BA isrequired with amajor
or minor in biology. The school placesahigh priority on self-reflection
and humanistic rel ationships between students and teachers. Contact
Monte Joffee, Principal, 35-59 81% St, Jackson Heights, NY 11372.
Email: mjjoffee@yahoo.com. Fax: (718) 803-3785.

Liberty School, ademocratic learning community in Blue Hill, ME
hasaone-year opening for ascienceteacher. Someone with experience
in agriculture would be agood candidate. If interested you might look
at our website at www.liberty-school.org. You can contact me at
grnbrg@downeast.net.



Play Mountain Place is one of the oldest humanistic alternative
schoolsinthe U.S. We are hiring nursery and elementary teachers, as
well as looking for interns to train with them. Play Mountain Place
emphasizes deep respect for children, support for their social and
emotional growth, child-initiated curriculum, and team-teaching using
aconsensus approach to decision-making. Preference will begivento
teachers already trained in this philosophy. Interns are individuals
interested in receiving intensive, hands-on experience, fulfilling a
practicum or working toward ateaching position. For teacher or intern
positions, contact: Judy Accardi, Play Mountain Place, 6063 Hargis
Street, Los Angeles, CA. 90034. Tel: (323) 870-4381. Web:
www.playmountain.org. Email: playmountain@sbcglobal .net.

Sagemount School is a new independent non-profit school based
on the Sudbury Valley Model, and Ottawa’s first democratic school.
We are looking for creative and flexible part-time and full-time
facilitatorswho are familiar with the Sudbury Valley Model. Potential
staff members who are interested in creating alearning environment
which will empower children, ages 5 to 18, to becoming independent
learnerswithin ademocratic community should contact SheilaDeGroot
at s.j.degroot@sympatico.ca or phone (613) 835-3635 or write to
Sagemount School P.O. Box 809, Embrun, ON, Canada KOA 1WO.
Web: www.flora.org/sagemount.

| am sending you this message because I’ m hoping you can spread the
word about two staff openings we will be having at Puget Sound
Community School for the 2004/05 school year.
| want to cast our net widein order to get asdiverse
of a set of applicants as possible.To learn more,
pleasevisit http://www.pscs.org/jobopening/. I
you have any questions, please let me know.
Andrew Smallman, Director, Puget Sound
Community School. Email: andy @pscs.org. Web:
http://www.pscs.org. Tel: (206) 324-4350.

We are looking for 6 creative, experienced,
elementary teachers and a school nursetojoin our
family of learners (90 children K-8). WeareRidge
and Valley Charter School, a public school,
located in arura setting in northern New Jersey.
Our mission is to educate children for a hopeful,
sustainablefuture. A NJteaching elementary certificate, or in process
of obtaining one, is needed. Please feel free to contact me for more
information. Jean Edwards, Academic Coordinator, Ridge and Valley
Charter School, Kerrs Corner Road, Blairstown, NJ07825. Tel: (908)
362-1114. Email: jeanedwards@access4less.net. Web:
www.ridgeandvalley.org.

This fall, the Los Angeles L eader ship Academy will establish its
high school program. Serving the K oreatown/Westlake communities,
weareasmall, progressive school with afocus on social justice. The
middle school presently serves 195 students in grades 6- 8. In
September 2004, the high school openswith grade 9, adding agrade
each year until seniorsare graduating. Teachersare being sought. For
more information, contact Susanne Coie at (213) 381-8484, x105, or
by email at s_coie@yahoo.com. Los Angeles Leadership Academy,
668 South Catalina Street, Los Angeles, CA 90005.

A head teacher iswanted for 3-5 year olds at a private school in the
Red Bank, New Jersey area. Knowledge of Reggio Emilia and
Progressive traditions. Sense of humor, passion and commitment
preferred. Email inquiries to: acpoffice@nac.net. Alba DiBello, A
Child’'s Place School

Science, Math & Socia Studies teachers are wanted at the Pablo
Neruda Academy for Architectureand World Studies. Wewill be

going into our second year with a9th and 10th grade at the Stevenson
HS Campus Complex. Asasmall and progressive New Century High
School inthe Bronx, students exploretheir academic subjectsthrough
the lenses of architecture, the natural landscape, off-site community
service and internships. Check out our website for a broader
understanding of our culture and mission. http://
pablonerudaacademy.org.

Two positions available: High school science and/or math teacher
and a high school socia studiesteacher in awell-established, highly
respected alternative program. These positions provide a unique
opportunity to integrate science/math or social studies with other
disciplines, create innovative science curricula, and use experiential
learning through travel, wilderness experiences and other field trips.
Email: jbarickman@bedford.k12.ny.us

Oakland KidsFirst isseeking afull time (100%) or part-time (80%
FTE) Membership Coordinator to run the membership component
of our youth organizing program. KidsFirst works to create
opportunities for Oakland youth to transform our schools and
communitiesthrough organizing, alliance building, creative arts, and
advocacy. Send resume and cover letter to: Kim Miyoshi, Executive
Director. Oakland Kids First, 1625 Broadway, Oakland CA 94612.
Tel: (510) 452-2043. Fax: (510) 452-2075. Email:
kim@kidsfirstoakland.org.

Unity Charter School is looking for staff
reflective of our community’s racial diversity in
al disciplines, from teachers to administrators to
support personnel. We need elementary and middle
school instructors. Individuals who are qualified
as subject matter specialists for both middle and
high school would be ideal. The ideal candidate
will have strong sympathies for our mission and
one of the following: A New Jersey teaching
certificate or teaching certification from another
state; significant teaching experience in private
schools; or an advanced degree with significant
work experience. Experience or training in
alternative, democratic, performance-based
education, Goddard, or Sudbury model school isa
plus. Teacherswork on ten-month contract with good benefit package.
Background check and proof of U.S. citizenship or legal resident alien
status is required. Director, Unity Charter School,

340 Speedwell Ave, Morristown, NJ 07960. Email: unityexpansion@
atweb.net. Web: www.unity-nj.org.

I amlooking for aReading and English teacher with a Special Education
license for Christa McAuliffe Alternative Middle School in
Evansville, IN. Christa is a small public alternative school serving
mostly expelled students. Wetypically have 30 studentsin attendance
with 4 teachers and myself. We work to help these students learn
academics and new behavior patterns through a non-coercive caring
environment. Our beliefs are heavily influenced by William Glasser
and our practice by challenge and experiential education. Theteacher
who retired from the position was also the only minority member of
our small staff. So, | would love to hear from minority candidates,
but need to find the right person to care for our students regardl ess of
race. Anyone interested may contact me at this email address:
drgwbrown@aol.com. Greg.

Horizons School is seeking a dorm parent and interns. The dorm
parent isan ideal situation to supervise dorm students at night and on
weekends and work or go to school during theday. Looking for interns
in the following areas: music, assistant to drama program, teaching
assistant in elementary grades, to explore possible outreach activities
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to homeschoolers. Positions open for August 2004 or thereafter.
Exchange for room & board and possible stipend. Contact Les or
Marthaat (404) 378-2219. Email: horizonsschool @mindspring.com.

Internships4You.com is a new, unigque intern recruitment site with
college and university career center contacts worldwide. If you area
non-profit and would like to post your internship openings on our
site, please go to http://www.internships4you.com/employers/
register.php4 and fill out the registration form. We would appreciate
your passing this opportunity along to other profit and non-profit
organizations. Internships4You Build Your Future, Andrew E.
Schwartz, CEO. Email: aes@internshipsdyou.com.

My name is Felix Dethier, 16, and | am looking for an English-
speaking family to welcome me into their home for a few weeks or
months sometimein the near future. | would also like to have the
possibility to participate in a school a few hours a week for
English classes or two other subjects like math or physics or
geography/history or others activities, where | could practice
my English. | am homeschooled and have traveled widely with
my family. My brother and | belong to the French
homeschooling association, Les Enfants d’abord in France. |
do my homeschooling via the Internet, so | am self-sufficient
in that regard. We will pay all expensesin advance. We could
also do an exchange with ayoung member of the welcome family
who could accompany us on one of our trips. My email address
is: felixdethier@yahoo.fr.

Arthur Brenner. | am seeking an opportunity to
work at a Sudbury-model, free, democratic school.
Asahigh school scienceteacher with five years of
experiencein public schools, | am painfully aware
of just how ineffective (and damaging) traditional
schoolscan be. A coercion-free, grade-free school
environment would be arefreshing new challenge.
| a'so homeschooled/unschooled my on for four
years (grades 3-6), so | have seen the benefitsof a
less rigid approach to schooling. My New Jersey
certificationisin Physical Science, but my original
(Wisconsin) certification also included “Broad
Field Science.” I'm surethat | can also be useful in
the areas of math, computers, and English
language/writing skills. | currently livein central New Jersey but am
open to considering other areas. Tel: (732) 297-0402. Email:
brenner @tenet.edu.

My nameis JB Wright. | am acertified teacher with over ten years
of experienceinthefield of education. | amlooking for an alternative
school/teaching/learning environment, where | can teach classesindoor
or outdoors, and haveflexibility intime schedule and pacing of classes.
| have extratraining in teaching reading, aswell asworking with gifted
and learning disabled students. | havetraining in AIMS Earth Science,
and the Globe Project, and other hands-on methods for teaching math

and science. In addition, | have

multi-grade limited resource

teaching experience, and have
Our circular designsappeared as | worked with small and large
crop circlesonthe English classsizesof variousagelevels
landscape, in Wiltshire, duringthe | and abilities. | can teach
summer of 2002. Their originis anywherebut I’ d rather beina

entirely mysterious. These
diagrams, made by Rob Seaman,

come from the Crop Circle
Calendar of 2003, published by
the Wilshire Crop Circle Study

placewherethereisrespect and
acceptance for diversity, and
where | can really make a
differencein my students' lives
for the greatest good of all

concerned. My phone
number is (817) 301-
5130 and my e-mail
address is
jbiswright@yahoo.com.

| am seeking a position
inademocratic and free
school program, or arole
in helping to start one. |
am not tied to a
geographic location at
all. For the past six
years, | have worked in
traditional school
environments as a
teacher and counselor.
Please email me if you
areinterested in talking
to me about your
school, a prospective
school, or anything else
that has to do with
Democratic Education.
Brian Cheek. Email:
bricheek@yahoo.com.

Waldorf trained, Mas-
ters in Education with
elementary public certi-
fication seeking a
healthy learning com-
munity to live and
teach. AlsoopentoAs
sistant Teaching posi-
tions until the Fall of
2005. My name is Car-
rie Daily and | can be
reached at 206-920-
1329 or cndaily2000@
yahoo.com

|IDEC
2004

Peacein
Education

India

Thel2th
| nter national
Democratic
Education
Conference
- IDEC -

will beheld thisyear
from
Fri 3rd Decto
Sun 12th Dec
at Bhubaneshwar,
thecapita city of the
stateof Orissain
India

Check out the

IDEC website at
http://
www.idenetwork.org/
index.html
whereyou can contact
AmuktaMahapatra
for moreinformation
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AERO

Books and Videos

Order by credit card
(call: 800-760-4171)

or pay by check
(using the form on the inside back page)
Or order from the AERO Website:

THE ALMANAC OF EDUCATION CHOICES, with over
6,000 entries by state in zip-code order, and a dozen
informative essays about how to start a new alternative,
how to start homeschooling, use of computers by
alternatives, etc. Includesthe Montessori, Waldorf, Quaker,
charter, public choice, and at-risk schools. $19.95

My Friend Lenny: A Memoir of my Life in Music, with
personal stories about Leonard Bernstein, Mike Wallace,
Paul Simon and others. By Ouida Blatt Mintz - Ouida, long-
time AERO volunteer, tells the story of triumphs and
tragedies in her life. www.myfriendlenny.com $14.95
including postage!

The Underground History of American Education (412
pages) By John Taylor Gatto - Gatto’'s thesis is that the
American public school system is efficiently doing what it
was intended to do: Creating a docile, trained, consumer-
oriented popul ation. $28.95

Creating Learning Communities In the past several years,
there has been a proliferation of cooperative community life
long learning centers, learning co-ops, and other forms of
collaborative non-school learning organizations forming.
This phenomenon is explored in this new book. $11.50.

A Free Range Childhood: Self-regulation
at Summerhill School By Matthew
Appleton -An updated, insightful account
of everyday lifeat Summerhill. $18.95

Summerhill School, A New View of
Childhood, A.S. Neill, Edited by Albert
Lamb. This is a new editing of Neill's
writings, an update of the original book,
Summerhill.  $12.95

\ %
AERO’s 15th Anniversary

Conference & Celebration

was captured on 3 DVDs
A total of 12 hours!
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GREEN REVOLUTION, the newsletter of the School of
Living - a 60-year-old organization that pioneered the
environmental protection movement, consumer protection,
and isinvolved with land trust and communities movements
(AEROs sponsor). $10 (half price)

What are Schools For, by Ron Miller $19.95 The
Homeschool Book of Answers, Linda Dobson, $15.95
Making It Up as We Go Along, ChrisM ercogliano’s book
about the history of Albany’s Free School. $14.95

AUDIOCASSETTES:

AERO hasan expanded list of over 100 tapesfrom our show,
The Education Revolution on the TalkAmerica Network and
Cable Radio Network. Contact AERO for alist of programs,
featuring interviews with people such as Mary Leue, Joe
Nathan, John Gatto, David Colfax, Andy Smallman, Pat
Montgomery, Chris Mercogliano, Bob Barr, Arnie Langberg,
Zoe Readhead, and many others $10 apiece

VIDEOS
DEMOCRATIC MEETINGS. A two-hour tape of
demonstrations of various democratic meetings. $25

HOMESCHOOL RESOURCE CENTERS. A video of three
homeschool resource centers featuring the Snakefoot
Education Center, at Common Ground Community, Puget
Sound Community School and Clearwater School, in Seattle.
$25

SUMMERHILL VIDEO. Two videosin one: 21990 conference
at Summerhill, with interviews of Summerhill students and
alumni as well as vivid footage of the Summerhill end-of-
term celebration and Summerhill’s 70th anniversary
celebration in August, 1991. We also have a 1995 tape of
Sands School and Summerhill. $25 each

NellieDick and the M oder n School M ovement. A fascinating
two-hour interview with a 96-year-old pioneer in the
alternative education movement. Borninthe Ukrainein 1893,
she started anarchist schoolsin England back in 1908, went
to the US in 1917 and taught at and ran
Modern Schools until 1958. $25 Transcript
of Nellie Dick and the Modern School! ~ $5

CODE CRASH—For quickly learning
the Morse Code. People interested in
getting their amateur radio license will be

amazed. It works. $20

The3DVDsavailablefor saleare:
1. John Gatto'stalk, “Weapons of Mass Instruction”
. Pat Farenga s keynote on the future of education, and his
three hour post-conference workshop on unschooling

3. Thefour student essay winners; Chris Mercogliano’stalk on his

new book, “ Teaching the Restless,” Jerry Mintz'stalk and film about

DVD’sare $25 apiece
or you can get the entire set of 3 for only $65
both offersinclude all shipping & handling.

AERQO history; the auction, talent show, networking exercise, etc.
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A Day intheLifeof an

AERQO Conference

By DimaKlyuy

“Dima, we're leaving in 15
minutes!” was the sound that awoke me
from my not-so-deep sleep in the den of
417 Roslyn Rd. It was only about 8 AM
and the warm bed was so seducing, |
didn’'t get up and dozed off.

seemed like not 20 seconds had gone
by. Jerry yelled again, “1 got two hours
less sleep than you did, so you had no
excuse.” Hewasright; | had no excuse.
| stumbled out and about. That thought
was reconfirmed in my mind when |
entered Jerry’ yAERO' s bedroom/office.
There he sat in front of afour-year old

iMac computer, the hub of the
Alternative Education Resource
Organization. He was still in his
underwear, with the only other notable
feature about his appearance being his
wild, fraying grey hair going in all
directions. Jerry wasintently focused on
the phone conversation that he was
having with Isaac Graves, the 17-year-
old on site conference coordinator.

| looked into hiseyes hidden behind
the high diopter glasses, framed by
bushy eyebrows and a shadow of grey
facial hair. They were weary, tired eyes
showing many cycles of hope and
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Arnold Greenburg and Jon Scott

disappointment. Funny, | thought:
Jerry’s eyes are not bloodshot. | don't
think I’ ve ever seen them bloodshot.

After he was done with his
conversation, he told me that he had
spent most of the night finishing editing
the video. We fooled around trying to
transfer the video from the computer to
a VHS cassette for a while; then Jerry
checked his email; then he packed. By
the time we left, the humble abode of
JerryAERO (that waslike aspec of dust
on an otherwise pristine lens of
suburbia-America) it wasamost eleven
AM. Registration would start at 2 PM,
so Isaac would have to tread water by
himself for alittle while. That was the
collective agreement in the AEROvan
between Jerry and his two sidekicks: I,
for one, and OuidaMintz, for the other.

A little bit of background on Robin
and Catgirl:

If Jerry had been introducing me,
thisiswhat he would say (almost word
for word): “UhthiswasDima. He'sfrom
Ukraineand hejust finished hisfirst year
at Cornell. You know, he went to the
Stork School before he came to this
country.” If the person to whom | was
being introduced would show any
interest, genuine or otherwise, Jerry
would come up with some other readily
accessible preferably impressive

information about me or the Stork
School. He might say, for example, that
the Stork school was one of the first
Alternative Schoolsin Ukraine after the
fall of the Soviet Union, or perhapsthat
the Stork school hosted the 1998 IDEC
(International Democratic Education
Conference), “one of the very best ones
that he's ever attended.” All the while,
I'd be standing there awkwardly and
nodding my head and smiling acrooked
smile until Jerry was done with his
monol ogue and we can all move on.

Inactuality, I'mjust avery average
guy who liked to hang out with Jerry,
play tenniswith him, listento hisstories
of the years gone by, and philosophize
on the various strategies that AERO
should peruse to expand and become
grest ALREADY!

OuidaMintz issidekick number two.
For those of you who do not know, she
is aso Jerry’s mother. This is a pretty
typical way of Jerry introducing, or
perhaps starting a conversation about
his mother: “This is my mother. She
wrote a book about being friends with
Leonard Bernstein and playing violin
duets with Mike Wallace.” Boy, he
should just stamp that on her forehead!
But really, Ouidaisawonderful woman
who’'smainrolefor AERO isanswering
the phone during the wee hours of the

morning and writing down
messages. Despite being in her
eighties, Ouida is still in
relatively great shape and spirit.

The drive up to Albany
went rather smoothly, and we
rolled up to Russell Sagejustin
time to see Isaac Graves, who
was wearing aberet and aplain
t-shirt. His eyes were intently
following every movethat Jerry
made from adistance; | saac was
not moving at all, only his eyes
traveling and storing everything
inamental archive.

Salutations were brief;
Isaac got right to the point: he
wanted the information packets
and name badges that are to be
given out to conference
participants. We dug them out
from underneath all the crap,
errr...stuff that we brought up
with usto sell at the conference
and ran back inside. If Jerry had
any hope of soliciting Isaac to
help bring the boxes in, it was
long gone. Jerry and | ended up running
back and forth with the boxes as the
folksfrom all over the country piledinto
the registration room and tried,
unsuccessfully, to overwhelm Isaac. |
thought that our most important job for
the conference was done; we had
successfully delivered the paperwork,
and now |saac was running the show.

Isaac’s charismadid not fade when
he had to speak in front afull auditorium
of nearly 150 at the opening of the
conference. It was clear that
communication and presentation was a
skill that Isaac had, and was perfecting
by the minute. After the usual plethora
of requisite welcomes and
announcements, the student keynote
speakerswerewell ontheir way.

There were three such speakers,
ages 15-17, with another one dutifully
on the way. Their speeches were
considered to be inherently interesting
and elevated because they were
students of some sort of an alternative
system. Although certain partsof al the
speecheswerealittledry or boring, what
really set this group apart was the way
that they were ableto field along Q& A
panel following their talks. All kinds of
things were asked from how the
respective schools dealt with drugs, to
what someideaschooling modelswould



be for some of the presenters. Not
having been prepped or helped out in
any way at al, these young men and
women did an admirable job of
discussing issues that went far beyond
the scope of what their original
speeches were about. All of the
newcomers who had paid their $200 to
come to this conference were pumped
up and ready to pounce on any morsel
of knowledge about alternative
education and they ruthlessly
bombarded the students with various
guestions, but the students confidently
lifted up their chins and explained
whatever was asked of them. This was
recognized and applauded
enthusiastically, and it really set thetone
for the entire conference.

Following the opening presentation
by the keynote student speakers, Chris
Mercogliano, director of the Albany Free
School, came up on the stage. For those
of you have not heard Chris
Mercogliano speak, itisrealy aprivilege
and | would highly recommend at |east
watching him on video. He came onto
the floor wearing open sandals and
shorts, his shoulder-length hair tucked
behind hisears, with no speechin hand,
and just began to talk to the audience
asif heweretalking to agrandson by a
fireplace. “Thisisnot the way that
we do things in my school, by
lecturing. Weusually do everything
through discussion, in circles.”
And so he discussed the school,
discussed the way that he “found”
his love of writing, and his
experiences writing hisfirst book,
Making It Up AsWe Go Along, and
his second book, Teaching the
Restless. Chrisalso gave usasneak
preview of his upcoming book
about “best” 100 alternative
schools in the country, how they
got their start, and how they
operated. He fielded some
guestions from a heart-throbbing
and very much infatuated crowd,
and assured everyone that the
documentary video about the Free
School will answer people’'s
guestions much better than he ever
could.

Chris was right! The
documentary provided for an
incisive view of the school, much
like cutting up a rare stake and
having the blood juices ooze out.

(Or if you are not of the meat-eating
orientation, a semi-cooked beet is just
as good an analogy.) The film makers
were former staff members at the Free
School, and this allowed them to blend
in almost seamlessly into the walls as
they documented thetrialsand triumphs
of that brick building on EIm Street. For
those of us familiar with the
freeschooling or even unschooling
environment, this video would have
been noreveation. It principally showed
kidsbeing kids, following their ownwild
ideas, growing, meeting, discussing,
playing, learning. Overall, this
professionally-done video was a
fascinating, if only abit drawn out (over
one and ahalf hours), watch.
Following the video — remember
now, this was the video to end all
guestions —was a panel of Free School
students and staff. Ironically, and not in
very good judgment in my opinion, Chris
did not partake in this panel discussion.
Thismadeit al themoreirritating for me
and probably for othersin the audience
aswell because when Chriswasfielding
guestions after his own talk, he refused
to answer any questions about the Free
School. “We' Il leave thosefor themovie
and the panel discussion to answer,” he
said. Well, quitealively discussion did

ensue with this panel, in which Chris,
unfortunately, did not partake.

After a night of an intensive
bombardment of information, most
peopl€’s brains were saturated and they
quickly retired to their dorm room,
whereupon they were probably out
within minutes. Theroomswere certainly
nowhere near afive star, or even atwo
star hotel. The beds and all other
furniture of the room was of industrial
caliber; everything in the rooms was
either nailed, wedged, or otherwiseglued
to the room frame. Cozy it was not. On
the other hand nothing, including the
unisex bathroom, was really dirty
(although | am coming from the sex of
greater tolerance), and the windows
opened enough to allow afair amount of
air circulation.

The next day was filled with more
ever-exciting  workshops and
discussions. Really! There was a very
exciting discussion that morning that
was called, “Growing a School.” It
featured two great veteran aternative
educators, Jerry Mintz and Chris
Mercogliano, as well as an up and
coming star Alan Burger — founder and
director of the Brooklyn Free School
that's opening up this fall. These three
men, talking to a rather large and

Thomas Sherer behind speaker Silas Hundt
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enthusiastic crowd, basically
demystified the school starting process,
and showed that anyone with a strong
will and some time on their hands can
do it. Around noon, the workshop
reluctantly had to end because Pat
Ferrangawas about to speak, but it was
agreed that a follow up session would
be held later on in the afternoon.

Pat came out swinging. To the
dismay of the audio technician and the
videographers, but to a roaring
applause of the crowd, he ditched his
microphone, rolled up his sleeves, and
gave a very energetic and informative
talk about unschooling. Afterwards, |
attended a workshop about the French
student revolution of 1968, and another
onthedresscode of acertain democratic
school in Sezttle. However, after afew
hours, | felt pretty tired of sitting on a
floor and picking my brain; | need to
work, to get out and do something
physical. Thusl walked...no, rantothe
multipurposeroomto seeif | could work
off those morning sausages. The MPR
isalargish gymnasium that housed the
child-care center, ping pong tables, and
our morning meetings. | ran around,

Essay winner Miriam Leah Sherwood

playing, “Keep the large green bouncy
ball away from Jake.” Then | felt bad
and tried to make up for it by playing
ping-pong with some of the kids and
trying to teach some decent strokes in
the process.

Right after lunch, | saw alarge man
by the name of Tom with a bright red
shirt come up to the center of the
cafeteriato make an announcement that
I now remembered was al so made during
the morning meeting: he was going to
driveto one of thelocal waterfallsinthe
Albany areaand he had room for four in
his car. He was leaving immediately. |
knew right away that | wanted to go,
but as | was running out, Jerry yelled
something to me about helping him set
up for the next event! | made believe |
didn’t hear him, | wasin another world
of cold green mountain water,
culminating at itsfinal destination point,
as far as | was concerned, creating a
beautiful white mist.

| caught up to Tom, along with three
other kids that would be coming with
us. Walking to the car, and later
descending and swimming in the
waterfalls, | couldn’t help but noticethat
Tom had a good
sense of balance of
watching out for the
kids and letting them
explore the
environment around
them. | would later
learn that he had
actually been a
teacher at the Albany
Free School inthelate
eighties. We talked
about how
conferences should
not be comprised of a
bunch of rather
boring seminars and
speeches. That was
al niceand dandy for
a few hours, but we
both came to the
conclusion that it
should not comprise
theentire conference.
Field trips like this
one should be
plentiful, dlongwitha
good helping of
interactive
workshops, which
might not even be

called a“workshop,” but rather agame
or adventure. | made a mental note to
myself to go through the rest of the
conference, observing to see whether
this would be true. As it turned out, it
really was!

Saturday night was designated as
the AERO night: Jerry’s keynote, the
auction, talent show, and AERO party
were to be held on that night. | believe
that the presentation that Jerry made -
both its positive and negative aspects
— really embodied what AERO is and
what it does. It started out with avideo
that Jerry had edited the night before,
which showed just a few of the things
that AERO was involved with such as
thevarious| DECs, the Home Education
Sea Side Festival in the UK, and one of
the earliest trips that Jerry took as part
of AERO to help an American Indian
group set up a school in northern
Canada. The concluding section
featured Jerry having a debate (and
winning!) with Hannity and Colmes of
the Fox News Channel. All thewhile, he
was standing there at the front, filling
the crowd in on some background
information about the various things
being shown, and how he thought he
could totally cream Sean Hannity in Ping
Pong. The film was quite humorous in
an amateurish cut and paste sort of way,
and the crowd received it very well.

Jerry then said something that |
thought was very important, which was,
“Thisconferenceismy speech.” | don’t
know how many peoplereally registered
what this meant, but | read deeper into
the message. Knowing a little
background about AERO and taking it
in historic context, | knew exactly what
he was talking about. The IDEC
conferencelast year wasajoint venture
between AERO and the Albany Free
School, although mostly the later was
featured and AERO was much
downplayed. Many people who
attended last year’s IDEC did not even
know that AERO had an instrumental
role in organizing the conference and
arranging that people from 25 different
countries were in attendance. Now this
was our conference, in its own way it
was as great asthe IDEC was last year.
Oneof thefirst thingsthat Jerry did was
he polled the audience and asked how
many people attended the workshops,
how many were happy, and how people
generaly felt. Throughout the room,



hands were going up and
it was clear that alot of
peoplewerevery satisfied
with what was going on.
The fact that everything
was falling in place, that
(almost) everybody’s
needs were met, that all
the workshops had good
attendance, and that
people were leaving
inspired was not
accidental. It wasafinely
registered event and the
conductor was giving

himself a pat on the back
that he rightfully
deserved.

Jerry continued to
put AERO on the
forefront when he threw
out a rather shameless
reguest for help from the
audience. When someone
in the audience spoke out
and asked exactly what kind of helpwas
being asked for, Jerry was not afraid to
stand up and say right of the bat:
“Money and connectionsto themedia.”
At thispoint, thewhole audienceturned
into a kind of large brainstorming pot,
throwing out various ideas.

While some people may have left
thinking that they had been tricked into
a pass the hat session, they also left
with atrue sense of AERO. They now
knew that the heart of AERO was
inspired by one person, they knew that
this person worked virtually around the
clock, so much so that he did not even
have time or energy to sit down and
write a formal speech, and they knew
that AERO needed both material and
emotional support.

The auction that followed Jerry’s
presentation — also carried out by Jerry
— was very well done, although its
primary purpose was to raise money.
Someone donated a bag of cheap belts,
someone a dish set, prints of artwork
by someone attending the conference,
coffee from Brazil, and of course the
usua books and research materials. In
away, the auction turned into atype of
networking activity, with people sharing
the stories of their donated auction
items, carrying out non-competitive
bidding onavery funand sociablelevel,
and hel ping out AERO at the sametime.

The talent show that followed
started out with Isaac trying to
convince someone, anyone, to come up
at the beginning, and do something. It
ended up with a surprising number of
people — including kids— coming up to
stage and doing something nifty and
original that madethem specia and gave
them a sense of individuality. Ouida
Mintz at eighty-six years old gave her
best shot at playing a couple of piano
sonatas, which turned out quite well
considering lack of practice. Next, a
dude who | think was a staff member at
the Free School gave a very good shot
at playing the saw (yes, areal full sized
one), which he meticulously removed
from a special musical saw case. A
turning point in the talent show came
when alittle girl came up and played a
very simply piano piecewith onefinger.
Although it was the simplest of
melodies, and she played it lowly and
deliberately, she was so confident (not
to mention cute) in doing so that she
really gave off a sense of pride and self
worth. Needless to say the crowd was
very supportive. After the gateway was
opened, another kid had areally wacky
skateboard that twisted and turned and
he felt proud that he had such good
skillsin riding it, and thought it would
be nice to display this skill to others.
People sang, played various musical
instruments, performed fantastic feats

Talent Show Party Time at the AERO Conference

of martial arts, and in the end, a large
group of students congregated on stage
and just started dancing to the music
that was blasting from a boombox with
accompaniment of nearby drummers.

The AERO Conferencetalent show
ended up being more that just any old
talent show. It really connected to the
whole theme of the conference by
treating and empowering everyone —
young people, old people, groups, and
individuals. Especialy those students
that attended alternative schools (and
even some that didn’t and were just
influenced by the ideas of the
conference and what they say others
around them doing) demonstrated that
even little kids are naturally capable of
communicating, socializing, and
presenting. Being shy and reclusive are
features actually caused by the system,
not the kids themselves. The audience
— comprised of both kids and adults —
always clapped and otherwise
supported the performer, whoever they
happened to be and whatever they
happened to be doing. I’ ve only visited
the Albany Free school afew times, but
this talent show and the dynamic,
positive reinforcing attitude between
the performers and audience really
reminded me of the free school model
and the way that everyone is respected
and encouraged to beanindividual, and
darel say it, loved.
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Thegood vibesand energy from the
talent show spilled over tothe AERO 15"
anniversary celebration that followed. |
don’'t know if this was spontaneous or
planned out beforehand, but some
people with various musical tendencies
got together and organized asmooth jazz
band right therein the middle of the gym.
Some people played ping-pong or with
the big bouncy balls| mentioned earlier.
Others just talked and connected over
blue plastic cups of sparkling apple cider
and nacho chips. | personally wanted to
move around a bit, so | organized a
dodgeball gameat thefar end of the gym.
Overall, Saturday night was marvelous
and Isaac and company’s (following)
late night/early morning drumming near
the sleeping quarters was not enough to
ruinit (although it came pretty close).

The next day, Sunday, was the last
day of the conference, but in a way it
was also the most important and
anticipated. Probably the most well
known speaker that we were to have at
this conference, John Gattowastofly in
and give his talk titled, “Weapons of
Mass Instruction.” Just like breakfast,
the morning meeting, and a couple of
workshops, Gatto’s designated speaking
time had come and gone. People were
shuffling around the entrance to the
auditorium, huddling together in small
groups, whispering and smoking their
cigarettes to the filter. Tension was in
the air. Jerry made himself available at
the conference bookstore, just to
reassure people and give them ashoul der
tocry on. Isaac was nearby, grasping his
cell phone for dear life, the sweat from
his hands and forehead dripping
profusely onto the floor. It rang. The air
around us seemed to freeze as Isaac
trembling hand brought the phone up to
his ear. Within a couple of seconds his
face was alit and he started frantically
out the door, his hands serving the
function of abelt for his baggy pants.

Heyelled something that | could not
quite makeout to Jerry, and the both raced
outside of the bookstore. Jerry hurried
to the nearly nerve wracked educators
(and they were all scrawny chain-
smoking educational theorists) whowere
standing by the entrance of the theatre
and assured them that communication
with Gatto had indeed been established.
Isaac ran for the exit of campus asif a
starving pack of wolves was after him.
Jerry’s initial communication to this

hardcore group of educators set off a
chainreaction; thegroup split up radially
and everyone ran, not walked, in all of
thedifferent directionstoinformthemore
apathetic folk (humph!) that the Great
Gatto had just flown into the airport and
was being van-lifted directly to our
conference site.

He arrived shortly thereafter to a
roaring ovation. Despite the fact that
Gatto said that he had not slept for forty
eight hours, he delivered a spectacular
speech, about why and how the public
school is failing our kids. | would
unrealistically be overextending myself
if | tredto giveyou any moreinformation
about the speech itself; if you want to
hear, you're just going to have to buy
theDVD.

At one point, |saac interrupted one
of Gattos numerous tangentsto tell him
that he had fifteen minutes to finish up.
Theaudience gave himthedevil eyes. A
half hour later, he had not yet gotten to
the Q& A. Isaacinterjected again. At the
point, the audience looked at 1saac as if
they were a bunch of colonial villagers
with pitchforks at the stake, ready to do
some good ol’ fashioned witch-burnin’!
He pressed on, saying that due to the
interest of lunch (which had actually
aready been pushed back one hour due
to Gatto's untimely arrival), he had to
stop now and everyone who wanted to
mingle with him would have to proceed
to the multipurpose room. Gatto said,
“I"'m done.” What he really meant was,
“Get meout of here!”

If Gattorolledintoared carpet-walk,
he absconded in a shroud of mystery.

Jutl

While Isaac was trying to save his neck
and explainto the crowd turned mob why
John Gatto was not their personal
counselor, to be interrogated and
squeezed like a sponge until he passed
out, somehow he had dipped away under
ashadow. When everybody cameto and
realized that | saac was not oneto stay in
their way of the great educational
patriarch, only the smoke could be seen
from Gatto'sfleeing chariot. Needlessto
say, many peoplewere pissed. How ariot
did not ensue says much about Isaac’s
and Jerry’s leadership qualities. People
did voice their dissatisfaction at the
conference evaluation meeting the
following afternoon but generaly, this
criticismwaslimited and well intended.
Overall, | would say that the most
frequently heard comment that people
had was that the conference was too
short! (Actually, our conference was
longer than most conferences that start
on Friday night and end by Sunday
noon. Pat Feranga's workshop only
trailed off at about 6 PM). This first,
hopefully to be annual, AERO
conference came at a time of great
momentum in alternative education, and
hopefully this will be one of the things
to fuel the fire and keep the revolution
alive. Since the conference ended two
separate grassroots groups have formed
in New York City alone. Oneis starting
the Manhattan Free School, the other is
starting the School For Democracy
(public democratic school) in the Bronx!
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AERO Conference
Three Winning Essays

Here are three of the winning essays from
last summer’s conference, delivered as speeches by
Slas Hundt, Thomas Sherer and Chloe Deaken.

Good Evening
Silas Hundt

My nameis SilasHundt, and | livein
Coon Valley, Wisconsin. The essay that
landed me here this evening was about
Horace Mann, but what | really want to
speak to you about tonight is democracy
in education. | havefound that the most
useful skills1 havelearned comefrommy
time participating in the government of
my school.

Horace Mann was born in 1796 and
became a lifelong citizen of
Massachusetts. After an arduous self-
education (pause...) asachild, Mr. Mann
entered the government after an easy
election to the state assembly at age 37.
Maybe it was his own struggle for an
education, maybe it was his own thirst
for control, but Mr. Mann carried a

passion for creating a public school
system. After leaving office, Mr. Mann
was named the first ever Secretary of
Education in Massachusetts. In his
position, Mr. Mann shaped the first
government school systemin the country,
and he is still hailed as the father of
American education.

Horace Mann loved order. While
researching different public school
systems around the globe, Mr. Mann
admired Germany’sthe most. Hewrote
later about hisvisit aMunich high school
that “An indispensable quality of afair
and free education is the insurance that
it will alwaysfunction like clock work.”
If Mr. Mann were heretoday | would like
to ask him, should the human mind
functionlikeclock work? Doescregtivity
run on a schedule? These are questions
that Mr. Mann does not approach
because his goal in education was far
from fostering creativity or stretching the

human mind. Mr. Mann writes in his
Tenth Annual Report:

“Behold thewonders of the educated:
the massive locomotive taking up its
burden, the dashing power-loom doing
thework of millionsin oneweek.”

For Mr. Mann, industrialism is the
pinnacle of the educated. People who
have been trained to do onething all day
are the educated, those whose minds
work like clock work. Those who
produced something were the virtuous.
(Take a deep breath...)

Horace Mann had a deep mistrust of
human nature and in a sinister paradox,
infinite trust in institutions to fix them.
Again, from his Tenth Annual Report:

“Massachusetts is parental in her
government... She seeks not only to
mitigate those great physical and mental
calamities of which mankind are the sad
inheritors, but also to avert those
infinitely greater moral calamitieswhich
form the disastrous heritage of depraved
passions.”

| am certainly glad that my parents
don’t hold the same opinion of heritage.

Is not every institution a sum of its
parts? If humankindisterminally wracked
with depraved passions, then how can
anything we create be good?

| attend The Youth Initiative High
School in Virogua, Wisconsin. It was
started in 1996 by a group of 11 high
school students who could not stand the
schools they attended at thetime. They
started thinking and talking in the spring,
and by September a school opened. A
vision statement was drafted with the
parents and faculty, and the seed was
planted. Aswithall lifecycles, thefirst
few yearsfocused on survival. Inthefirst
year the students raised nearly one third
of the budget on their own, but not very
much traditional schooling took place.
The faculty was dedicated, but was
stretched thin. During the summer of
1997, after thefirst school year of YIHS,
there were serious questions about
whether school would open its doorsin
thefall.

Now, eight yearslater, the school has
reached a much more stable state. | am
fairly confident that school is going to
startinthefall, and therewill beteachers
therethewholeweek, aswill ailmost al of
the 45 students. Studentstalk about how
to raise money for the school in the fall.
They discuss what is wrong with the
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school with thefull intention of changing
something. Even during the summer,
school is still on our minds. Thisisan
organism that isvital and in the pink of
health.

| attributethis success, thisrelatively
short trek to stability, that we have
experienced at the Youth Initiative to
many factors, but chiefly, to the
consciousness the founders. Every fall,
before another school year starts, the
whole student body studies the vision
statement. They do not read it asa static
document, that tells us how the school
will run, but instead it isread as a set of
guidelines that can be changed. Thisis
what was meant from thefirst day by the
name Youth Initiative. If you take
responsibility, it is your school. | quote
from the vision statement.

“We encourage each person to come
forth in a full expression of their
authenticity combined with a strong
respect for the rights of the whole.
Students need to be aware of their
responsibility to the school community,
aswell astheir inherent rightswithinit.”

Every week the student body at the
Youth Initiative High School holds a
meeting. Thereareno adultsintheroom,
and usually there is a thick agenda.
Issues include fundraising where the
usual car smashing party idea must be
silenced or disciplinary problemswithin
the student body, mainly concerning
smoking pot. Reportsare heard fromthe
student representatives active on both
the Board of Directorsand the Hiring and
Evaluation committee, or affectionately
known as the Hiring and Firing
committee. Sometimesauthority restsin
the person who can shout the loudest,
but that isonly on the bad days. Usually,
there is a small group responsible for
directing the meeting. This group
consistsof four people. (1) Keeper of the
Agenda, who really runs the meetings,
(2) Keeper of the Time to move the
meeting along, since we only have fifty
minutes, (3) Keeper of the book, to take
minutes and record decisions, and the
really unique position of (4) Keeper of
the heart, to ensure the civility of the
proceedings.

These institutions are not codified.
Every spring, the new students wrestle
with their existence. What our
government lacks in institutional
strength it makes up for in urgency. The
school does not function when this

government fails. Where there is
responsibility there is creativity, and
there cooperation lives.

After our voices are finally hoarse
from shouting we all eventually learn
practices such as consensus,
compromise and listening to one another
and discover that they should bethefirst
choice, not that last resort.

Let me refer back to what Horace
Mann valued the most in the educated
individual. He writes in the end of his
Tenth Annual Report

“But werethere any statisticsto show
the aggregate value of al the thrifty and
gainful habits of the people at large, the
greater productiveness of the educated
than the brutified laborer...could we see
a ledger account of the profits which
come from forethought, order, and
system asthey preside over all our farms,
inall our workshops, and emphatically in
all the labors of our households, — we
should then know how rapidly their
gathered units swell into millions upon
millions.”

Of all the lofty ideals that are
expressed in the vision statement at the
Youth Initiative the attitude that
pervades the Youth Initiative High
school can be summed up in the last
period of the day—cleaning. No janitor
isinthe budget at our school, so instead,
every afternoon, the entire school is
swept, all the dishes are cleaned, and
every Friday the floors are mopped.
There is always a fraction of soccer
playersinthehal, those who believethat
this is there day to ride the skateboard
instead of sweeping. But again, likethe
student meeting, there is tangible
responsibility. Too much skateboarding
and thewhole school will just fill upwith
dirty plates. Some days it does, but then
the next morning there is a reckoning
before class.

Thefinal test for aschool iswhether
or not the studentslike school. The Youth
Initiative must chargetuition, becausewe
receive no public funding, but wefirmly
maintain that any student who wants to
come to the school can. Three students
in the past school year paid their own
tuition, attending school while working
several other jobs.

Horace Mann wished to create the
perfect system. Let me return to the
analogy of agriculture. Thegeneral trend
in farming today is toward one genetic
strand, one perfect brand of something

that is inherently diverse. Round Up
ready seedsare genetically identical, and
yet they are supposed to be able to grow
onall different kindsdirt; in California, in
Wisconsin, in New York. Eachyear this
perfect seed requires more pesticidesand
more petroleum fertilizers. Whereasthe
farm that uses no pesticidesisinherently
small, and requires less every year. The
only kind of education that will ever work
isthat which springs from local dirt and
thelocal streams.

TheNew
AmericanCrigs
Thomas G. Sherer

Education for the last 150 years has
seen a shift from preparing the youth as
independent entrepreneurs to training a
workforce of docile assembly line
operators, railroad workers, and cotton
mill laborers. Inthe classroom yesterday,
your grandparents were being prepared
for an industrial revolution. Today the
same systemisin place, but the situation
isdrastically different. We no longer live
in Rockefeller'sor Carnegie'sAmerica—
and as the unemployment rate rises, the
schooling system sincerely needs to
adapt. We have no use for an
arrangement meant to train tamelaborers
when we’'re headed toward an
independently based society that we
haven’t been prepared for.

The inadequacies in our inferior
learning methods are painfully clear; the
primary goal of schooling in is not to
learn, but to be socialized. Bruce Sterling,
author of “Tomorrow Now, Envisioning
The Next Fifty Years,” points out that
students are drilled to sit as quietly as
possible, listen for hours, respond well
to authority, move with the ringing of
bells, fill out forms, and regurgitate what
they’ve been taught when ordered.
Children must conform to a dress code
and are constantly supervised.

If this procedure were truly in place
for children to learn, the smartest kids
would get to go home after even an hour.
You've heard it said and perhaps said it
yourself: school is a preparation for life
inthereal world, i.e. therea workplace.
But this is not a positive relationship
when it's the wrong world they’re



preparing for. Children punch in, put in
their eight hours, and punch out. They
realize, just like you do, that there is no
reason to finish at three when you know
you're stuck until five. Just as we no
longer need hordes of field workers, we
no longer need armies of paper pushers
— the time for breeding the youth into
middle management and mass-production
was yesteryear. A Computer Age has
come upon us, yet the Industrial Agestill
governsthe public method of education.

It cannot be stressed enough;
students are going through twelve years
of job training for amarket that no longer
exists! As businesses clean house in
favor of automated efficiency, the need
for worker-bees and assembly-line
operators is nonexistent. Instead, the
market requires new employeeswith new
skills, and the obsolete credentials that
represent passing through an antiquated
high school system may not do the trick
of helping you prosper independently.
Adequately teaching the students the
fundamentals should be the principal
concern, along with different abilitiesfor
the current trades such as inventing,
bartering, negotiating, independent

contracting, and spotting unseen
opportunities, among many.

As columnist John E. Shepler notes,
“There's a certain wry humor in the
current educational battle cry, ‘no child
left behind.” We've ALL been left
behind.” And it may seem to be the
responsibility of a student to stick with
the desperately outmoded institution, but
it is your responsibility to see that this
institution’s old-fashioned follies are
corrected... For the individuals in the
school system, yes. For al the citizens,
taxpayers, out of work engineers, yes. But
most importantly, for the advancement
and success of American society as a
whole — a society whose fate, as you
know, restsin the hands of the children.

For the first half of my life,
“frustration” will be epitomized by an
internal struggle — with education and
ambition at the heart. What is lacking
when a well-rounded, fairly intelligent
young man makes a mediocre student?
Are my teachers at fault? My parents?
Am |? The truth is that no one has yet
doneirrevocablewrong. Citizenssimply
haven't stressed a desire for change, or
change hasn’t manifested from our

appeals. Educational reform is just
another disheartening fish of fact; we
quickly see how stubborn the people,
how cold the government, how linear
and rigid the system of education. It
seemsadippery fishindeed. But | ook
at how schoolstry to please everyone.
Notice that spreading oneself too thin
is a mark of the overestimation of
achievement, a sign that schools aren’t
overlooking their holes but rather trying
tofill themall withtoo little putty.

| think we, at least, recognize the
inadequacies. It's always just been
people, the government; everyone just
looking out for their best interest. Some
of those people want morethan their fair
share. | don’t want my children growing
up too cynical of their government. But
if the trends continue on the path that
they indicate, our children’s criticism is
going to be revolutionary.
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“A strong case against medicating
these children into submission.”

{EACHING THE
RESTLESS

One School's Remarkable
No-Hitalin Approach
to Helping Children

Learn and Succeed

CHEIS WERCOELIAME

$25.00 hardcover

—Publishers Weekly

Teaching the Restless is an urgent call for a shift in how our society perceives hyper-
active (ADHD) children—away from theories of faulty brain chemistry and toward

an understanding of children’s lives.

“An encouraging success story that demonstrates an alternative to the ever-growing
use of drugs for ever-younger children and calls into question the basis for the diag-
nostic labeling and use of biopsychiatric pharmaceuticals in the classroom.”

—Library Journal

“God bless Chris Mercogliano. He has turned his lifelong commitment to the cre-
ation of free learning communities for children and families toward a passionate
defense against the oppression of children by psychiatry and the schools. May his
longstanding drug-free school zone in Albany extend throughout our country and
the world.” —John Breeding, author of The Wildest Colts Make the Best Horses
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Windsor House
Is A Safe

Haven
By Chloe Deaken

windsor House IS a sare haven tor
anyone who's willing to accept the
school’s open-mindednessinto their life.
This means they must be able to grasp
the concept of non-coercive education.
Non-coercive education is a system
where students are given full choice of
how to spend their time pursuing what
they want. They are given the resources
to do so, but are not pressured. | came
from a background of “regular”
schooling where | was underestimated
and told things about myself, which are
now clearly untrue. | wastold that | had
dydexia. | wasasotoldthat | wasadow
learner and that | wastoo sensitive. Now
that | am 15, | am not only literate, but
also a quick learner. | like the way |

Thislast summer, for thefirst time, a
bandstand was set up at Summerhill as part of
their End of Term celebertion. Then they held
a “ Summerhill Woodstock” concert

genuinely care for any other human
being.

| was an unhappy 11-year-old who
had very low self-esteem and courage
to stick up for myself. | “was” someone
who followed al the rules, which made
me basically stuck in abox. | have had
to deschool myself and that has taken
just about fiveyears. | am now at apoint
where | can be who and what | want to
be and Windsor House has made that
possible.

School Council dealswith all school
business that affects the students. It
empowers them by letting them change
their school in the way they want. The
things that happen at this meeting are
the Judicial Committee, Resolutionsand
School Business.

The Judicial Committeeisour form
of dealing with conflict. To elaborate a
bit on that, the J.C. isagroup of people
(which changes everyday, depending on
who shows up) who deals with
complaints which have been filed. A
complaint is a piece of paper stating a
situation of conflict, telling where it
happened and suggesting a

Summerhill Woodstock

Photos by Tomo Usuda

consequence. Actually, it can either bea
conflict or it can be someone who
witnesses another community members
actions and becomes uncomfortable and
writes a complaint on that basis. A
complaint can befiled on anyone (Parent,
student, Staff, Visitor) and also by
anyone. So the J.C. gets together and
decides on consequences for the people
who have complaintsfiled onthem. Once
a consequence is chosen the complaint
isdelivered to the person who it wasfiled
on. If the person doesn't agree to the
consequence, they are given the
opportunity to appeal. If they choose to
appeal, they must go to School Council
and explain their reasons.

Resolutions are rules or changes to
rules that can be either permanent or
temporary that are passed by community
membersat School Council. Resolutions
canbesilly or serious. Recently therewas
aresolution which stated that white-out
must be called “Multi-Purpose Correction
Fluid.” This is an example of a silly
resolution. This is also a permanent
resolution. If thisresolution had stated a
start and end date, or one specific date,




then it would be atemporary resolution.
Most resolutions are created with a
purpose other than to make people
laugh. Some resolutions are for safety,
some are to make events happen such
as field trips, dances, or pgjama days,
others are just rules for the schoal.
Resolutions, no matter what type
they are (be they silly or serious,
temporary or permanent), are passed
using the same process. Someone
comes up with an idea for a resolution
and they writeit down. In order for it to
bearesolution, it must bewrittenin the
proper format, which dictates you must
have B.I.R.T. (which stands for: Be It
Resolved That) at the very top of the
body of text, and have your name at the
bottom as well as anyone else who is
passing it with you, if anyone. Then
they placeit in theresolutionsfolder in
theoffice. If youwritearesolutionyou,
or someone else whose name is on the
resolution, must be at the meeting to
sponsor it. Resolutions are read at the
beginning of the meeting so that all the
peopl e present can decideto stay, if they
find any of the resolutions to be

interesting or troubling to them, or leave
if they don’'t. Once the chair of the
meeting has read all the resolutions
aloud they go through the following
steps: Are there any questions? Is
anyone going to vote against this
resolution? and then: All in favour, All
against and All abstaining. A
Financia resolution must be voted on
at School Council. Inorder for it to take
effect, it must be voted on at both School
Council and the evening parent meeting.

School Businessisalso dealt with at
School Council. If you have any school
business you can add it to the agenda
which hangs in the office. School
Business deals with issues like new
studentswho are still going through our
intake process, Staff concerns, and
anything else any community members
think need to be discussed.

Parent participation is mandatory at
Windsor House. Each family has to
contribute 2-4 hrs a week duty time,
which can be at home or at the school.
Work parties are also mandatory, each
family must participate in two work
parties a year (except single parent

familieswhich must participatein one).
| really value having parents involved.
It makes the community so much more
welcoming and open.

The age span at Windsor Houseis5
to 18. It doesn’t matter what age your
friends are, all that matters is that you
have friends. | think Windsor House
does an awesome job of modeling a
supportive environment among all
students. | really like that because it
gives me the opportunity to take
leadership.

Before | came to Windsor House, |
was completely miserablein school and
had no real optimism for the future. |
didn’t think | could ever succeed as |
saw other kids around me doing. |
always thought that | had some kind of
disability. The essence of Windsor
House to me isyou can be who you are
and find who you are both at the same
time. It'sbeen my safe haven when all |
saw was difficulty and despair. It's
alwaysbeen therewhether I'm gonefor
aday, aweek, or amonth | can aways
come back and feel safe, respected and
welcome.

Once the bandstand was all ready
to go the kids took advantage of
it as abackdrop for their annual

school photo shoot.
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Rudolph Steiner

Home Education Pioneer?

Gareth Lewis

Rudolf Steiner, the Austrian
Philosopher who lived at the beginning
of the twentieth century is remembered
as the founder of the Waldorf school
movement, but his ideas may be more
applicable to the home than the
classroom. This article comes from the
August Newsletter of freedom-in-
education.co.uk

Rudolf Steiner presents something
of an enigma. There are over eight
hundred schools around the world that
follow a Steiner method of education,
which should be enough to make him
regarded as the leading educationalist
of thetwentieth century, but hiswork is
largely unknown outside the confines
of the Steiner school movement and has
had little impact on mainstream
educational provision.

This could be because his humane
ideas are at odds with a system that
involvestaking children away fromtheir
homes and keeping them in schoolsfor
alarge part of every day.

Rudolf Steiner himself seemsto have
developed his practical understanding
of education by working as a private
tutor for a boy who had special
educational needs. He lived with the
family, and dedicated himself full-time

-
-
-

to the task that he had taken
on — something that can
readily be understood by
parents who assume
responsibility for their own
children’s education.

He did not write about
the experience, but when he
was asked to be the advisor
and guiding spirit behind a
new school founded by his
friend, Emil Molt, for the
workers of his cigarette
factory in Stuttgart, he had
no hesitation in introducing
a truly radical educational
approach that had very little
in common with the schools
that were already in
existence. Rudolf Steiner was
able to justify each of his
innovations on sound
educational principles and
predicted, with almost
unfailing accuracy, the dire
consequences that would
result if conventional
schools did not undergo a
change of direction.

His first school was staffed by his
hand-picked co-workers and could rely
on his almost continual presence, but
even so, he lamented that it frequently
lapsed into the problemsthat habitually
afflict school-based systems of
education.

Nearly eighty years after his death
and operating in a society in which
schools have devel oped an amost total
monopoly over education, it is not
surprising that many modern Steiner
schools seem, to the pupils who attend
them, to differ from other schools more
in name, than in practice. This does not
negate the validity of their founder’s
original ideas and their potential
usefulness to home-educating families.
The following is a personal assessment
of some aspects of Rudolf Steiner’s
educational philosophy and how they
may apply to parents dealing with
modern problems.

-

-
=
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Learning to Read

Rudolf Steiner expressed the belief
that learning to read before the age of
seven or eight can actually be harmful
to a person’s long-term educational
prospects.

Thisisadlightly disturbing ideafor
people who learnt to read when they
were very young themselves, or who
taught their own children to read when
they wereyoung, butitisvery liberating
if you have a child who does not want
to read when they are five, six, seven,
eight, or nine-years-old (and this is a
very common experience in home-
educating families). No matter what
educational theoristsmight tell you, the
success of Steiner schools over the past
three quarters of a century clearly
demonstratesthat learning to read | ater
rather than sooner, at the very least,
does no long-term harm, and may, as
Rudolf Steiner asserted, be beneficial.

The only reason for children being
taught to read when they are young is
that it helps them to get ahead in the
school system.

Putting Children First

The apparently serious tone of
Steiner’s lectures can serve to disguise
the human warmth that he brought to
his work. It is clear that he was much
loved by the children who attended his
school, and that they frequently
brought their problems directly to him.
He always took these problems
serioudly, raising them at staff meetings,
and always placing the blame on the
teachers concerned, never on the
children. He was deeply shocked when
a pupil was expelled from the school
during his absence and is on record as
saying that when irreconcilable
difficulties devel op between pupilsand
ateacher, then theteacher should leave.
In a school, this is one of the most
challenging aspects of his educational
philosophy, but many home-educating
parents find themselves naturally
gravitating towardsasituationin which
they place the wishes of their children
before everything else. It is reassuring
that so eminent an educationalist as
Rudolf Steiner should have regarded
this as the right approach.

Educational Standards

Rudolf Steiner was the son of a
country stationmaster, and although he
attended a series of schools and
universities, it isclear that hewas aself-
motivated and largely self-educated
student. His intellectual achievements
were prodigious; he could speak severa



languages, was an accomplished
mathematician, and an architect, engineer,
designer, writer, lecturer, and scholar of
international repute. The pupils in his
school were the children of semi-literate
factory workers; they had just lived
through the horrors of the First World
War, and many were under-nourished, and
had health problems. It never seems to
have occurred to Rudolf Steiner, however,
that these children should not be offered
the chanceto aim for the same educational
standards that he had himself achieved,
and he dedicated all hiseffortsto making
this possible. Consequently, his school
established areputation not only for being
humane, but also for its academic
achievements. This can be taken as a
source of inspiration to home-educating
familieswho are often told that happiness
and educational standards are
incompatible.

Homework

Rudolf Steiner never lost sight of the
fact that the children in his school had
never chosen to go there. He therefore
considered it to be an unjustifiable
intrusion on their time to set them
compulsory homework; if teachers could
not do their work in the lesson time
allotted to them, that was a shortcoming
on their part, and the children should not
be made to compensate for it by having
towork at home.

He did not disapprove of children
doing work at home— hiscommitment to
academic excellence meant quite the
reverse —he simply disapproved of their
being made to do specific ‘homework’.
His idea was that the teacher should be
able to inspire the pupils so that they
could then go off and study on their own.
It would take an extraordinary teacher to
make thiswork in aclassroom, but inthe
home, it can fit into a natural rhythm of
working. Asaparent, you givewhat time
you can, and if your child isinterestedin
what you have been doing, they follow it
up; they explain to you what they have
found out, and you pick it up from there
the next time you work together.

Main Lesson
When the first Steiner school opened
it had afairly conventional timetablewith
each class having a series of different
lessons per day. It soon became apparent
that the children were becoming confused

by studying several subjects at the same
time and Rudolf Steiner suggested that
the timetabl e be changed, so that aclass
spent the first two hours of every day
doinga‘mainlesson’. They would study
the same subject in this time, each day,
for three or four weeks and then move
on to the next subject. This has been
adopted as the standard timetable in
nearly all Steiner schoolsanditisdifficult
to understand why it is not used in other
schools. It allows asubject to be studied
in much greater depth and gives children
a chance to become readlly involved in
the work that they are doing.

It is aso ideal for home-educating
families. Parents often only havetimeto
sit down with their children for one or
two hours per day, and sometimes
parents haveto taketurns being at home
with their children. Concentrating on one
subject at a time prevents them from
becoming overloaded and means that
that one subject can be discussed on
and off throughout the day. The
experience of Steiner schools showsthat
this is not only more convenient than
trying to tackle many subjects at the
sametime, but also more effective.

Crafts

Rudolf Steiner pointed out to the
teachers in his school that a real
craftsperson would never work on acraft
project for isolated periods of time. As
an example he asked them to consider
how frustrating it must be for a child to
pick up apiece of knitting, towork onit
for half an hour, and then just as
everything was going well, to have to
put it to oneside until thefollowing week.
Such asystem could almost have
been designed to put people off
practical work of any kind.

institutions of his time, but he
considered that freedom of choice
should be one of the benefits that
accrued from a real education. He
therefore went to extreme lengthsto try
to ensure that the children who
graduated from his school were as
qualified to enter the mainstream
education system, asthey wereto follow
an aternative course. In order to do this,
he added an extrayear to hiscurriculum
so that the oldest pupils could work for
the state exams with the help of their
school teachers and, at the same time,
he tried to found his own institution of
higher education, which the school
graduates could attend if they preferred.
Unfortunately, he died before this project
could be completed.

This issue may prove to be one that
home educators find relatively easy to
resolve: hopefully, home-educated
children should have little difficulty in
passing entrance exams required by
universities, but if they prefer to continue
studying and working from home, there
is nothing to stop them from doing so.

Conclusion

Rudolf Steiner does not appear to
have ever tried to establish a particular
educational philosophy, he simply
sought to discover the methods most
appropriate to the children in his care.
Hewould probably be horrified to learn
that such phrases as ‘ Steiner education’
or ‘ Steiner school’ could ever have come
into existence.

It is therefore consistent with his
work, not to adopt a‘ Steiner’ approach
to education, but instead to learn from

This difficulty proved
impossible to overcome within
the confines of a school
timetable, but in the home there
is no reason why a child should
not work at a craft project
continuously until it is
completed, with all other work
being put to one side.

Quadifications
Rudolf Steiner never
disguised thelow opinion he held
of the of the qualifications

To fail ishuman, to succeed divine.

awarded by the educational
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hisideasand to apply themin so far
asthey areapplicableto aparticular
childinaparticular situation. For the
modern home educator, one of the
greatest sources of comfort that his
example provides, isthat he flew in
the face of all the advice given by
the educational establishment, and
was still, inthe end, proved to bein
the right.

Gareth Lewis
writes about his
personal experience
of Rudolf Seiner’s

work:

| first came across the work of
Rudolf Steiner when | was at
university, studying plant science. |
became interested in organic
techniques of agriculture and was
intrigued that an Austrian
Philosopher, Rudolf Steiner, had
pioneered a form of organic
agriculture, known as Biodynamic
Farming, inthe 1920s. | was puzzled
that such aninfluential figurein the
organic movement, should receive
so little recognition either in
academic circles (I had to travel to
London to visit a private library in
order to pursue my research), or
amongst environmental
campaigners, and was even more
surprised to discover that the same
Rudolf Steiner was responsible for
the‘Waldorf’ or ‘ Steiner’ system of
education.

When | had children of my own,
they started to attend the local
Steiner school, and when the school
experienced staff shortages, | worked
there asamaths and scienceteacher
for two years. This enabled me to
became more familiar with Rudolf
Steiner’s educational ideas.

Since we started to home
educate, we have never tried to
follow any particular educational
philosophy, but have found many
of Rudolf Steiner’sideas hel pful and
insightful, often providing a solid
alternative to conventional
techniques when some sort of new
approach is needed. Consequently,
| have retained a feeling of respect
for thisremarkable man, and would
still like to see hiswork taken more
seriously by theworld at large.

s Small?

by Mary Tasker

...who looks after Human Scale Education in the UK...

Writing in Education Week in
June 2000 Tom Vander Ark, Executive
Director for Education at the Bill and
Melinda Gates Foundation, stated that
the “great American comprehensive
school is obsolete”. This is not so.
Despite the evidence that big schools
do not servetheir studentswell they are
still being established acrossthe United
States Approximately three-quarters of
U.S. high school students attend
schools of more than one thousand
students and more than half of existing
high schoolsare over 1,500. Asthe high
school age population continuesto rise
it is estimated that $84 billion will be
spent on school building and it is the
hope of many parents, students,
educators and administrators that this
money will be spent on breaking down
the ‘mega schools' as well as creating
new small schools. There is now a
gathering head of steam behind thesmall
schools movement and many large high
schools are attempting to restructure
into smaller learning communities. The
research on which they are basing these
effortsis, however, not clear cut largely
because of the problem of semantics:
what precisely ismeant by ‘small’?

Asresearch on small schoolsduring
the last decade has built up a shift
towards ‘smaller is better’ can be
detected. A 1990 study of school size
recommended up to 800 studentsfor high
schools, a figure which in the United
Kingdom would be seen as pertaining
to a large school rather than a small
school, while in 1996 the National
Association of Secondary School
Principalsand the Carnegie Foundation
for the Advancement of Teaching
recommended an upper limit of 600 for
secondary schools “so that students
and teachers can get to know each

other”. In 1998 the Chicago Cross City
Campaign for Urban School Reform set
thelimitsat 350 studentsfor elementary
schools and 500 for high schools. In
2001 the Gates Foundation, based in
Seattle, gave $114 million directly to high
schools to restructure, defining a small
learning community as one of not more
than 400 students. But a student body
of 400 is seen as still too large by
education professionals who have
worked in, and conducted surveys of,
small schools. Wasley and L ear (2000)
argue that the size of a small school
should be closer to 200 than to 400
students; once schools get over 400
“they beginto losetheir personalisation
and focus’. With these numbersit isnot
possibleto changethe form of schooling,
but merely to conduct business asusual.
The changes in school organisation, in
pedagogy and in ethos that are needed
to improve students’ academic
achievement and personal well being are
just not possibletoimplement. Gregory
(2001) agreeswith thispoint. Schools of
400-600 make sense only if theintention
is to deliver the textbook dominated
transmission of learning model of
education that is no longer working in
the nation’s schools.

In 1964, when Barker and Gump
published their seminal studies
comparing the achievements and well
being of students in small schools of
around a hundred students with
students in large schools of over 2,000,
they found that studentsin small schools
did better on both counts. Thisprovided
the springboard for a steadily growing
body of research that has accumulated
over the past three decades. But despite
the evidence that small schools have
more positive outcomes than do large
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schools, the trend over this period was
towards big schoals.

This is largely on account of an
influential book, ‘The American High
School Today’, written in 1959 by
J.B.Conant, then President of Harvard,
which concluded that large high schools
— from 750 students upwards — offered
more comprehensive instructional
programmes of greater quality and
provided greater student choice at lower
costs than smaller schools. It is worth
remembering that Conant’s study of the
American high school came out two
years after the successful launching of
the Russian Sputnik, an event which
raised questions about the American
school system’s ability to compete with
that of the Soviet Union. There may well
have been a political agenda behind the
dismantling of small schools and the
expansion of large schools.

Over the next 40 years big school s of
up to 4,000 students were justified on
the grounds of their ability to provide
maximum student choice together with
economies of scale. The ‘big is better
"principle hasled to the devel opment of
the comprehensive American high
school, characterised by a ‘shopping
mall’ curriculum, streamed classes and,
its critics would say, by anonymity,
student violence and disaffection. It has
also led to the consolidation of school
districts and the closure of many small
high schools in the name of efficiency
and cost effectiveness.

J.B.Conant’s case for large schools
was based on the concept of ‘ economies
of scale’. Thelarger the school themore
students could be processed through it
at lower unit cost. Small schoolswereto
be consolidated into large complexes
where savings could be made on staffing,
construction and supplies. The flawsin
thisargument, which haslittleto dowith
education, are now bearing fruit aslarge
schoolsarefalling out of favour and their
defects in educationa terms becoming
obviousto all. Unfortunately the ‘ bigger
isbetter’ principle hasbeenincorporated
by many states into the regulations,
policies and procedures governing
school financing. Many state funding
formulas explicitly favour large schools
(Wasley and Lear 2001). Thishasled to
the underfunding of small schools over
the past thirty years.

The shift in attitude that is now
taking place could changethis situation.

Proper funding of small schools could
give them afighting chance of success.
Increasing numbers of state and city
education, boards are funding
downsizing and small school initiatives.
They include Rhode Island, California,
New York, Chicago, Boston, Seattle,
Milwaukee, Philadelphia. The federal
government has funded a Smaller
Learning Program since 2000 and has
increased the grant annually. The Bill
and Melinda Gates Foundation has
invested morethan $600 millionin grants
nationwide for the creation of small
schools and the restructuring of large
high schools on the schools within a
school model (Toch 2003). Other
charitable foundations — Carnegie, the
Annenberg Challenge, the Joyce
Foundation inter alia- areasoinvesting
large sumsinto the concept of ‘small’.

Research has provided much of the
impetusfor theseinitiatives. Unpicking
the ‘economies of scale’ concept as
applied to education has preoccupied
researchers. In 1992 the Public Education
Association turned it upside down by
proposing ‘penalties of scale’ instead.
This extensive study argued that the
premise that small schools are more
expensive has always been false. No
research evidence existsto show that the
large school s of 1,500 to 4,000 that exist
in New York achieve operational cost
efficiencies to justify their existence or
to offset their educationally damaging
inefficiencies. Research studies in fact
show penalties of scale in large schools
and disproportionate increases in
management Costs.

Thenotion of ‘ penaltiesof scale’ was
developed in a research study by the
Nebraska Alliance for Rural Education
in 1999. Official funding policy in
Nebraska rested on the premise that
smaller schools were ‘inefficient’
because they tend to have higher costs
per pupil and therefore state taxes
should not subsidise these small
schools. The research study reframed
the debate on costs by looking at student
outcomes as a measure of ‘efficiency’ -
in particular, graduation rates and post
secondary enrolment rates. On both
counts the small schools were superior
tothelarge, ‘ consolidated’ schools. The
percentage of students completing high
school and enrolling in further education
was 25 per cent higher for districtswith
the smallest schools compared to

districts with the largest schools. The
study detailed the negative outcomes
likely to be associated with the high
school student who failed to graduate
or dropped out and failed to enter further
education. These outcomes are: low
wage earning capacity, unemployment,
increased need of public assistance and
agreater likelihood of incarceration. In
the opinion of the research study these
are the hidden costs to society of the
large, dysfunctional high school and
should be taken into account when
considering the slightly higher costs per
student in a small school.

The American research shows
convincingly that small schools and
learning communities achieve results
that are superior to those of large
schools. In the opinion of Mary Anne
Raywid, one of the leading researchers
in the field, this superiority has been
established “with aclarity and at alevel
of confidence rare in the annals of
education research”. The improvement
ismost marked with black, Hispanic and
low-income students. Small schoolsand
small learning communitieswith ahigh
degree of autonomy seem most likely to
succeed. The school(s) within a school
model (SWAS) which initially appears
to bethe most attractive coursefor small
school reformersto follow, seemsto be
less sustainable than the small learning
community with a high level of
autonomy or the autonomous stand
alone small school. This is especially
true if the restructured learning
communities fail to make good
educational use of small sizeand merely
attempt to perpetuate the practices of a
large school with smaller numbers of
students.

A fundamental question remainsfor
the American reformers. Can what is a
successful but peripheral reform
movementever become mainstream and
therefore benefit al children without a
massive upheaval of bureaucratic
structures? The fear of such an
upheaval=may be a strong factor
inhibiting the development of small
schools.in-the United States. And how
many teachers, parents and members of
the community appreciate that thedrive
behind such changesistheintention on
the part of the small school reformersto
transform the culture of schoolinginthe
US, thereby bringing it into the 21%
Century?
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SOMEONE’S WILL

I’ll never forget thistrip,
becauseit wastheonly timein my
wholelifewhen | wasabsolutdly,
completely happy, that wasthetrip
that changed al my life.

It wasthefirst timewhenl
went abroad onaholiday. The
placel wasgoingtovisit was
called LasPamas, the
adminigtrative center of the
Canary Idands. | wastwenty-
four then, agraduatefrom
Harvard, singleand rather
well-off. | liked theplaceat
firstsight. It wasareal resort,
withdl facilities, such asfive-
dar hotel swith swimming-
poolsand fitness centers,
variousrestaurantswith
variouscuisnes, beautiful
nature, excellent weather and,
certainly, the ocean.

Hardly had | arrivedinLas
Palmaswhen | understood that |
waswel comed there: thetaxi
driver, thebaggagecarrier wereall
very polite, sociableand
respectful. | put up at oneof the
best hotelsof the city and after
breakfast | went sightseeing.
Frankly, | wasnot sointerestedin
thehistory, asindifferent
monuments, mansions, cathedrals
and castleswhicharemany inthe
city. Theparksof LasPamasare
real masterpieces, they areunique
creations! Sowell organized, cozy
andvery, very beautiful. Andthe
pamsarenationa symbolshere,

probably, because the name of the
city istrandated as*” thecity of
palms’. Surely, thisplacecan't be
famousfor the people bornthere
butitiscertainly truethat amost
all famouspeoplehad avacation
here, at least once. | wasgreatly
impressed withwhat | had seen
and decided to keep up the
tradition of going Sghtseeing
wherever | would be. | wasproud
of mysdlf for having chosenthat
very city for my first private
vacation.

So, overwhemed with such
high-flownfedlingsand emotionsl|

decidedto haveadinner inthe
best restaurant of the city, to make
the happinesscomplete. Whenl|
now think why | decidedtogoto
that very restaurant, | cometothe
conclusionthat it wasfate that
made me chooseit, that mademe
stexactly infront of her. Shewas
Venus-like, shewas... shewasthe
only onel waslooking at, shewas
theonly onel wasthinking about
ever sincel met her inthat
restaurant. It wasfatethat madeit
happen so that she had put up at
thesamehotel that | had... We
had agood timetogether, enjoying
the place, thefood, the seaand

thenights. Shewasanideal | had
beenlookingfor al my life, she
wasnot only clever, kind and
attractive, shewas perfect. |
understood | hadfdleninlove.
Shesaid that she had also. But her
husband, but her child... Shesaid
shecould not bewithme. Ina
week | |€ft.

Fifty yearspassed sincethat
day and sincethat trip abroad.
I’venever traveled anywhereel se
ever since, I’ venever loved
anybody else, I’ ve never kissed
anyoneever since. | did not give
birthtoasinglechild, | did not

make anything to make my
nameglorious. But can| say
I"'mmiserable?Canl say I'm
unhappy?Can| say | don't
know what lifeis?NO. | do
think I am happy, | dothink
I’velived ahappy life.
Thankstothat oneshort trip
toLasPamasl filledmy life
with sense, withlove. And
I’veremembered thecity as
srongly asl’ veremembered
her, I’velovedit asstrongly
asl’veloved her.
I’vebeenworking hard
thesefifty years, I’ venever
bought anything expensive
because!’ ve been saving money
for LasPamas. | want these
twenty million dollarsto beused to
makethe city even moregreen,
cleanandromantic. Then!’ll be
even more happy than now, when
I’ m dying, hoping to see her
again...there.

Vadim Potomakhin, from
Kursk, in Russia, wrote this
story when he was 14-years old.
Taboon is his nickname. You can
reach himat hise-mail address:
taboon50@hotmail.com.
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(a savings of $29.60).

Caring for New Life:

Essays on Holistic Education

Ron Miller 2000 136 pp. $14.95

One of the leaders of the holistic education movement
reflects on its goals and challenges.

Education for Awakening: An Eastern
Approach to Holistic Education

Yoshiharu Nakagawa 2000 278 pp. $16.95

A Japanese philosopher explores parallels between
western holistic thinking and Asian spirituality.

“Under the Tough Old Stars”:
Ecopedagogical Essays

David W. Jardine 2000 239 pp. $12.95

A profound meditation on educating for attention,
connectedness, devotion, care, renewal, and hope.

Unfolding Bodymind: Exploring
Possibility Through Education

Edited by Brent Hocking, Johnna Haskell, and
Warren Linds 2001 333 pp. $16.95

Bold educational ideas for rekindling the senses to
provoke learning that is fully engaged with the world.

Holistic Education:

Pedagogy of Universal Love

Ramoén Gallegos Nava; translated by Madeline N. Rios
and Gregory S. Miller 2001 162 pp. $14.95

A brilliant young Mexican sociologist explains the
historical and social significance of holistic education.

Nurturing Our Wholeness: Perspectives
on Spirituality in Education

Edited by John P. Miller and Yoshiharu Nakagawa
2002 326 pp. $16.95

Eighteen holistic educators reflect on their inspiration
by diverse wisdom traditions.

The Primal, the Modern, and the
Vital Center: A Theory of Balanced

Culture in a Living Place

Donald W. Oliver, Julie Canniff, and Jouni Korhonen
2002 337 pp. $14.95

A critique of the “cultural errors” of modernity and a
vision of holistic alternatives.

Holistic Education: An Analysis of its
Ideas and Nature

Scott H. Forbes 2003 386 pp. Hardcover $19.95
A serious philosophical inquiry into the foundations
of holistic education.
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Books etc.

By AleksandraMgjstorac Kobiljski

Inside Job: A Lifeof Teaching By Robert Boone Yet another life of
teaching? Although the book is entitled just like another teacher’s
journey book, it proves to be more than that. It is a funny and
entertaining teacher’s journey book. Teachers' life accounts cannot
be anything else but travelogs, since education and teaching are a
journey initself. In the introduction Jay Amber said that in away it
isall about giving teachers and educators an opportunity to think, re-
think and learn from the experience of others, although you really
only learn how to teach from your own teaching and classroom time.
To the extent that it is humanly possible, this book will give you an
opportunity to do that — learn from another person’'s experience and
look at how atop-ten graduate ended up as an educational dissident.
But much morethan that, it will give you asense of the dilemmasand
details that will help you find your own voice within your own
dilemmas as a teacher. It will give you a sense of not being alone or
turning your back on teaching in preschools and becoming “freelance
teacher”. But that is not all thereis too this book.

If you areateacher, “civilian,” or akid, thisbook hasagreat potential
to make you laugh! Oh, yes...youwill laugh about bourbon-smelling
Principal Henry and other teachers at Staten Island Academy,
charactersinvolved with Young Chicago Authors organization and all
other interesting personalities that show up in between. If you are
after comical characters or you are looking for abook to put on stage
thisbook will giveyoujust that. You can make atremendously funny
and engaging comedy out of it. It has it al - humor, drama and a
promise of a happy end.

What the Rest of Us Can Learn from Homeschooling: How A+
Parents Can Give Their Traditionally Schooled Kids the
Academic Edge By Linda Dobson Despite the title that actually
accommodates the words “traditional” and “ schooled” initssubtitle,
it has rather little to do with getting anybody traditionally educated
at home. It ismore about how to cometo termsand livein peacewith
homeschooling for aspiring parents who are worried about their
children’s education. It is a well written account of mental, special
and conceptual accommodations these parents need to makein order
to make their children learn differently and learn more. In short, it
helps you create an exciting learning environment for yourself and
your child by finding out more about your child's learning style. It
offersvaluable bitsand pieces on the principles of effective/successful
learning and strategies to get over hurdles on the way to happy
homeschooling. Linda Dobson is a known in the homeschooling
community and isthe author of The Homeschooling Book of Answers
and is a source of inspiration for many parents and homeschoolers
dike.

One-to One: A practical Guide to Learn at Home Age 0-11 By
Gareth Lewis Although thisbook has been around for sometime, the
second revised edition is a good choice for parents who are certain
they want to start home-schooling right away. Unlike most of what is
out on the market, this volume is written by a homeschooler but
based on experiences of afamily which homeschooled their children.
As such, it is full of practical ideas for activities and great tips on
healthy consumer habits when it comes to the way you think about
toys, gardening, mathematics, crafts, art and reading. Itisapractical

guide for parents who have no doubt in their mind they need help in
going about their child’s education as early astoddler time. However,
cautionisin placefor single parents because much of the book assumes
aperfectly functioning and harmonious family with two parents, one
at each side. Yet dtill, single or not, you can benefit from some
wonderful tutorialsin early homeschooling strategies.

TheHome School Source Book By Jean and Donn Reed Thisthird
edition of source book comeswith acatalog and directory of creative
learning materials, notes and creative solutions for homeschooling
families. Wideinthe scope of optionsand materialsoffered it becomes
a time-saver for homeschoolers as well as supplementing public
education at home. It isadiverse catalogue of materialsyou can useto
homeschool with adirectory of homeshooling and it issprinkled with
essays, comments and notes about homeschooling issues such as
computers, adolescent problems and transitions, testing, discipline
etc. It could probably save alot of timewhen searching for materials
for homeschooling materials.

Fundamentals of Home-Schooling: Notes on Successful Family
Living By Ann Lahrson-Fisher Fundamentalsarewhat weall need,
but this book offers much more than that. It devotes attention to the
basi cs of homeschooling such as play and gamesbut it also givesyou
some really valuable practical advice on how to handle criticism of
your decision to homeschool, the disruptions of misbehavior and
how to handle the homeschooling of teens. It not only gives you the
fundamentals about how to deal with math, science, and avoiding
standardized test traps but it also gives an overview of legal
compliances, funding support, curriculum as well as a parents’
bookshelf. In short, this is a book of not only fundamentals but
practicalities essential for afamily that is starting homeschooling. It
is a valuable source for both parents of young children as well as
parents of teens who are about to embark on “the walk on the wild
side’.

The Challenge of Authentic Education: Joyful Learning in a
School Community By Jay and Toni Garland This book offers a
glimpse of the educational philosophy developed by the authors over
the course of their 34 years directing the Well School in rural New
Hampshire.The school was founded as a community that cherishes
inclusion and it was positioned in a very important place in the
community. Tony and Jay understood early onthat their were pioneers
of akind and that meant the raising of consciousness levels, their
own, as well as the community’s. Focusing on the heart of the
community, Joy and Toni look back on their experience and project
toward afuture transformation of the concept of teaching and a new
way of perceiving children and their potential and glory.

Creating a Life Together - Ecovilllages and International
Communities: Practical Toolsto Grow By Diana Leafe Christian
This offers a wonderful spectrum of ideas and answers about
ecovillages and international communities. Considering the fact that
90% of communities and ecovillages never get off the ground this
book is a valuable asset for those who are about to or think about
starting an ecovillage or joining one. Thisbook seeksto answer what
made the 10% survive and continue. It takesyou step by step through
the process: from foundation, creating acommunity vision document,
power, policies and decision making, to buying land and financing
property. In that regard it is more than just another book on the
essence and vision of acommunity life. It tellsyou exactly how to get
it off the ground so you can live the vision. It is an interesting and
user-friendly community-starter book that will increase your chances
to avoid many of the mistakesthat drive communitiesinto the ground.

L earning Together; Children and Adultsin a School Community
Edited by: Barbara Rogoff, Carolyn Goodman Turkanis & Leslie
Bartlett. The book is based on the experience of the OC School in Salt



Lake City, apublic elementary school which isaparent-teacher-child
co-operative. It is a book sharing the experiences of parents and
educators in the school. Although the school’s philosophy is based
on active participation of children and adults in the process of
education and school activities, it failed to include more than two
accounts of student experiencesin thebook. Yetitisavaluable source
for parents fortunate enough to have a public school of that profile
near by. It offers the experience of co-op parents and teachers that
will illustrate dilemmas, joys and challenges that many parents and
teachersin community schools face.

Picky Parent Guide: Choose Your Child’'s School With Confi-
dence By Brian and Emily Hassel Is a book that is not particularly
geared towards alternative education. It focusesontryingto helpthe
parent identify the perfect balance between what the child needs,
what the parents can or are willing to do, and what the available
options in the area are. This book is very much organized in a “for
dummies’ way with many charts, bulleted sections, and diagrams.
About the last 50 pages of the book are organized in avery “if-then”
layout. Some categories for offered advice are child characteristics/
observed learning styles, particular family issues, important things
for the parent, etc. If a certain description meets your particular
family situation, the right side of the pages will give you more rel-
evant advice or where you can find it in the book. Armchair Press,
LLC, Ross CA, 2004 www.armchairpress.com

Gordon Varswrites

about recent books about the corporate takeover of public schools: In
1995, David Berliner and Bruce Biddl e carefully documented the plot
indetail, caling their book The M anufactured Crisis: Myths, Fraud,
and the Attack on America’'s Public Schools. In that same year,
Ron Miller edited a collection of critiques of the entire effort to
establish national goals, standards, and curriculum (Miller, 1995). In
1997, Clinton E. Boutwell set forth asimilar hypothesis, calling his
book The Shell Game: Corporate America’s Agenda for the
Schools.

In 1999 Susan Ohanian entered the fray with her eloquent One
Size Fits Few: The Folly of Educational Standards. In this book
she expanded on President Eisenhower’s warning about a“ military-
industrial complex.” She coined the phrase “military-industrial-
infotainment complex” to describe the cabal that appeared to be di-
recting the attack. That same year Alfie Kohn weighed in with his
books, articles, and speeches. The Schools Our Children Deserve:
Moving Beyond Traditional Classrooms and “Tougher Stan-
dards’ was followed in 2000 by The Case Against Standardized
Testing: Raising Test Scores and Ruining the Schools and in
2002 by Education, Inc.: Turning Learning into a Business.

Meanwhile Gerald Bracey had been dissecting the research being
put forth as evidence of the purported failure of public schools,
exposing the distortions and outright lies to be found in many pro-
nouncementsin the popular press. In 1997 some of thisevidencewas
published in his book Setting the Record Straight: Responses to
Misconceptions about Public Education in the United States

Back in Print! Instead of Education by John Holt Holt's original
thinking and clear, thoughtful writing has emboldened countless
parents to take the education of their children into their own hands.
ThisisHolt's most direct and radical challenge to the status quo and
a clarion call to parents to save their children from schools of al
kinds. In this breakthrough work, he lays out the foundation for un-
schooling asthevital path to self-directed learning and acreativelife.
Sentient Publications 1113 Spruce St. Boulder, CO 80302 http://
www.sentientpublications.com tel: 303-443-2188 fax: 303-381-2538
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